Final Evaluation Report

Mentoring USA Student Mentoring Programs

2005-2006 Academic Year

Prepared For
Stephen Powell,

Assistant Executive Director 

Mentoring USA

5 Hanover Square

17th Floor

New York, New York 10004
www.mentoringusa.org

Prepared By

Donna L. Doty, Ph.D.

David Owen, Ed.M.

Owen Consulting, Inc.

505 Court Street

Suite 2B

Brooklyn, New York 11231

www.owenconsulting.com

August 2006

[image: image1.png]menﬁﬁring

USA




Table of Contents

1. Mentoring USA Overview
Page 3

2. Evaluation Overview
Page 4

3. Summary and Discussion of Findings
Page 5

4. Youth Findings
Page 9

5. Mentoring Relationship Findings
Page 15

6. Mentor Feedback Findings
Page 19

7. Conclusions and Recommendations
Page 29

8. Methodology (Appendix A)
Page 31

9. References (Appendix B)
Page 34


[image: image4.png]Owen Consulting.

Youth Development Services





Student Mentoring Program Evaluation

2005-2006 

__________________________________________________________________

Overview of Mentoring USA

Mentoring USA, founded by Matilda Raffa Cuomo in 1995, is an effective, early-intervention mentoring program to prevent school dropout. By providing mentors at schools, community centers, and foster care agencies, Mentoring USA helps children, ages 5-18, improve their self-esteem, broaden their vision of opportunities and succeed in school. Our model has proven to be effective in helping a child to reach his or her full potential. When each child is matched with a trained, caring, adult volunteer mentor on a one-to-one basis, the child's grades improve, school absenteeism minimizes, and children gain new confidence and hope for the future. 

Mentoring USA offers communities the opportunity to start mentoring programs by offering its mentoring model and on-going support, including:

· Staff and mentor training

· Parent orientation guides

· Technical assistance

· Diversity, problem-solving, and life skills workshops

Mentoring USA is an affiliate of HELP USA and is included in the continuum of care services provided to children living in HELP USA’s residential facilities. HELP USA is the largest provider of transitional housing and onsite services for homeless families in the nation. At HELP USA’s sites, volunteer mentors work with children from formerly homeless or low-income families.

Mentoring USA’s program model is:
· Site-based 

· Supervised 

· One-to-one 

· At least four hours per month during the academic school year

Mentoring USA serves the following populations:
· General- serves at-risk youth, ages 7-18, in public schools and community-based organizations throughout New York City. 

· English Language Learners (ELL)-serves children ages 9-18 who have recently immigrated to the U.S. and are advancing their English language skills. 
· Foster Care-serves children ages 7-21 in New York City’s Foster Care system
________________________________________________________
The Mentoring USA Student Mentoring Program 

Evaluation 2005-2006
The Mentoring USA (MUSA) Student Mentoring Program was conceived in response to the high dropout rate and failure to successfully exit ESL and bilingual programs among recently immigrated New York City public school students. ESL Mentoring addresses the challenge of providing much-needed academic and social support to these linguistically and culturally diverse students.

The MUSA Student Mentoring Program is designed to improve academic performance and school attendance, strengthen peer and teacher relationships, reduce harmful risk-taking behaviors, and encourage the development of new aspirations, skills, and interests.  Additionally, the program encourages students to stay in school and has helped them prepare for future jobs and/or post-secondary education.

The Student Mentoring Program operated for eight months, from October to June of 2006.  Mentored youth were recruited from four schools located in Brooklyn and the Bronx: PS 111, PS 188, PS 11 and PS 104. Students represented grades 4 through 8 from ESL, foster care and general education programs.  

Program Participation

Across all sites, 58 student mentees began the program in the fall of 2005 and 44  (75%) completed the 2006 school year. On the mentor side, 54 adult volunteers signed up for the program in 2005 and 70% of them (38) continued until June of 2006.   These retention rates approximate those of other NYCDOE public school-based mentoring programs (83%) operating City-wide (Owen, Harris, 2001), and suggest the program was effective at retaining both adult and youth participants. 

Student Outcome Surveys

A total of 50 student mentees (86%) responded to pre-program surveys and 35 (79% of the remaining 44 students) responded to post-program surveys.  It should be noted that student post-program data was unavailable at PS 11. See table below for breakdown.  Total student enrollment at each school was as follows: PS 111: 559 students, MS 104: 496 students, PS 154: 1057 students.

	School
	Program
	Pre-Survey 
	Post-Survey 

	PS 111
	General
	12
	7

	PS 188
	ESL
	19
	15

	PS 104
	General
	13
	13

	PS 11
	Foster
	6
	No post data

	Total Participants
	50
	35


Mentor Outcome Surveys

Additionally, a total of 23 out of the remaining 38 MUSA mentors (60%) responded to a Mentor Feedback Survey.  

To assess whether expected program outcomes were achieved, participants, both mentored youth and mentors were surveyed at two points in time: prior to program participation and at the end of the program.  

Academic Performance and Attendance  

Student school performance (GPA and attendance) was also collected for the 2005-06 school year and will serve as baseline data for years two and three of the evaluation.  In subsequent program years, pre-post program comparisons will be made to determine gains in academic performance and school attendance.

Summary and Discussion of Findings
Findings from the survey data were mostly positive, with some mixed results. Overall, the majority of findings suggested the program was operating effectively: About 75% of adult and youth participants completed the program year, students appeared to make gains in key areas and mentors reported positive experiences with most aspects of the program. 

However, other outcomes challenged the positive findings, pointing to the need for improvement in a few areas. As discussed later in this report (see Conclusions and Recommendations sections), some of the incongruous findings can be attributed to initial difficulty with survey administration and external factors affecting students, such as school and home environment. 

Positive Findings

Overall, mentors and mentees were satisfied with the program and liked each other (their match).  Encouragingly, mentors generally reported strong mentoring relationships with their mentees, which research suggests is the most important predictor of positive youth outcomes including academic improvement (Rhodes, 2002). Likewise, student responses indicated areas in which their mentoring relationships appeared strong. 

Furthermore, students reported being more motivated at school, experiencing increased levels of self-esteem, having a greater appreciation for cultural diversity, and were less interested in using drugs or alcohol by the end of the program.  Mentors were extremely positive about all aspects of the program, and both students and mentors felt supported by program staff and liked the overall structure of activities, another indicator of effective programming (2002).

Key evaluation findings are highlighted below:

Mentee Findings 

· Mentees reported substantial support and guidance from their mentor; specifically, students reported that their mentors... 

· Helped them to succeed
· Were there for them
· Were someone they could look to for guidance

· Gave them courage to take chances

· Helped them to see more ways to solve problems

· Were someone with whom they were proud to discuss things that mattered

· Mentees also reported that their parents/guardians approved of their mentor 

· On average, mentees spent 1.3 hours a week with their mentors
Moreover, by the end of year one of the program...

· Mentees made considerable gains in self esteem
· Mentees appeared to have a greater appreciation for cultural and ethnic diversity and made gains in getting along with different kinds of people and making friends and getting along with parents 

· Mentees thought that their school work was as good as other kids and were bothered when they did not do well in school

· Mentees had less interest in using drugs, drinking alcohol or smoking cigarettes

· Mentees thought their chances of not getting arrested were good or great
Mentor Findings

· Mentors reported high satisfaction with the mentoring experience

· Most mentors were satisfied with the matching process

· Likewise, most mentors were satisfied with their match

· Mentors who were satisfied with their match cited the fun they had with their mentees and common interests as the main reasons

· While language barriers were cited as a major obstacle to forging relationships, “common interests” enable pairs to overcome this barrier; a finding consistent with national mentoring research (Rhodes, 2002). 

· Mentors engaged in the following activities with their mentees:

· Recreation

· Counseling

· Academics

· Career and college preparation

· Most mentors reported that the training they received prepared them for their mentoring experience.

Challenges and Areas for Improvement

Mentee Findings

While in general students realized gains during the 2005-06 program year, findings also indicated some losses, including in areas that challenged other positive findings. Overall, students reported being more motivated at school but were less fond of their school or teachers after participating in the program. Other findings suggested that mentees appeared to have a greater appreciation of cultural diversity but were less likely to play or associate with someone of a different ethnicity. Additionally, while there were some positive findings regarding student relationship with mentors, data also pointed to the need for improvement. 

Areas where student relationships with mentors appeared weak (i.e. losses were reported) included the following:

Encouragement

· My mentor encourages me to do better
· My mentor makes me feel good about myself
· My mentor opened me to new ideas and experiences
Communication
· I can discuss anything with my mentor
· I can discuss problems with my mentor
· When something makes me feel bad, I can talk to my mentor about it
· My mentor asks me about things that matter to me
Camaraderie/Compatibility

· My mentor and I share similar interests
· My mentor and I are close friends
School

· My mentor encourages me to make an effort in school
· I can do better in school because my mentor tells me I can
Additionally, as a whole, students appeared to lose some ground in attitudes toward school, as well as with some health and tolerance-related behaviors. For example, fewer students liked their school or thought teachers cared about them than before the program began.
However, these findings appeared to be largely offset by other data. In particular, unenthusiastic student responses about the quality of the mentoring relationship are challenged by gains in similar areas, as well as by satisfaction reported by mentors about their relationships with mentees, and favorable student assessments of program structure, staff support and training. 

Moreover, strong participant retention rates suggest that students are benefiting from the program in significant ways. Lastly, operational challenges and issues surrounding survey administration and comprehension may also have influenced these responses. 

Further discussion on the implication of the findings can be found in the “Conclusions and Recommendations” and “Methodology” sections at the end of this report. 
A. Mentored Youth Findings. 

Challenges faced by mentored youth can be organized into four basic categories: 1) those related to self-esteem and confidence; 2) those involving relationships; 3) those related to school; and 4) personal matters or issues of risk, health and substance abuse. Accordingly, these issues are the focus of the MUSA Student Mentoring Program. In addition, student perceptions/opinions of mentors and relationship with mentors were examined. 


Part 1: Self

As displayed in Table 1 below, student self-confidence, self-esteem and belief in self were examined and reported for all schools collectively as well as individually for PS111, PS188 and PS104.  Student response choices for the self-survey items were Strongly Agree, Agree, Disagree, Strongly Disagree.  Findings are presented for strongly agree and agree responses combined. 

All Schools Combined

· Students from all schools combined made considerable gains in areas related to self-esteem and confidence. 

This was particularly true for their ability or willingness to…

· talk to their friends about anything 

· learn almost anything, 

· have other people listen to what they say  

	Table 1: Self (N=35)
	% Strongly Agree/Agree 

Change by School

	
	All
	PS111
	PS188
	PS104

	A.  Overall I like myself
	5%
	8%
	5%
	0%

	B.  I am not always confident in myself
	0.3%
	21%
	-6%
	-8%

	C.  I am looking forward to my future
	-2%
	8%
	-8%
	0%

	D.  I can talk to my friends about anything
	26%
	25%
	29%
	26%

	E.  If I try hard, I can learn almost anything
	14%
	0%
	21%
	15%

	F.  Overall, other people like me
	7%
	8%
	2%
	15%

	G.  If I try, I can succeed at almost anything
	7%
	0%
	11%
	8%

	H.  Other people listen to what I say
	12%
	19%
	22%
	-8%


Individual Schools

Students in each of the three participating schools made substantial gains in most areas pertaining to self.  

· PS 111 students saw the most gains from pre- to post-program; this was especially true for their ability to talk to their friends about anything, confidence in self, and having other people listen to what they say. 

· PS 188 students also made greater gains in the areas cited above; however they experienced some loss in self-confidence and looking forward to future.  

· PS 104 students made grains in talking to friends, learning and succeeding at almost anything and having other people like them; they too experienced some loss in self-confidence as well as in believing that other people listen to what they say. 

Part 2: Other

In addition to their feelings about self, student feelings about others and how well they got along with different types of people were surveyed. Student response choices were Strongly Agree, Agree, Disagree, Strongly Disagree.  Findings are reported in Table 2 for strongly agree and agree combined. 

All Schools Combined

· Overall, by program end, more students agreed that they make friends easily and like their classmates.

· Additionally, fewer students agreed that they disliked people who were different than them; that is, they appeared to have learned to appreciate diversity.  Students also made gains in getting along with parents, making friends easily and getting along with different kinds of people.

Conversely, by the end of the program, fewer students agreed that they like their teachers and more students agreed that adults don’t really understand kids
	Table 2: Others (N=35)
	% Strongly Agree/Agree 

Change by School

	
	All
	PS111
	PS188
	PS104

	A.  There's a lot to be learned from adults
	4%
	0%
	12%
	0%

	B.  I get along well with my parents/guardians
	7%
	8%
	6%
	8%

	C.  I make friends easily
	23%
	36%
	14%
	23%

	D.  I get along with different kinds of people
	5%
	17%
	-3%
	8%

	E.  Overall, I like my classmates
	13%
	17%
	10%
	15%

	F.  I dislike people who are different than me
	3%
	8%
	0%
	0%

	G.  Overall, I like my teachers
	-2%
	-6%
	-2%
	0%

	H.  Adults don't really understand kids
	11%
	-7%
	-31%
	0%


Individual Schools

By the end of the program…

· PS111 students realized the greatest gain in making friends easily, followed by getting along with diversity and liking their classmates; however, fewer students liked their teachers and more agreed that adults don’t really understand kids.

· PS188 students made gains in making friends easily, learning a lot from adults and liking their classmates; more agreed, however, that adults don’t really understand kids
· More PS104 students agreed that they make friends easily and like their classmates; for most other areas, they neither gained nor lost ground.

Part 3: School

Student attitudes about school, schoolwork and teachers were also examined and reported for all schools combined and individually. Student response choices were Strongly Agree, Agree, Disagree, Strongly Disagree.  Findings are reported for strongly agree and agree pooled (Table 3 below). 

All Schools Combined

As a result of the program more students

· thought their work was as good as other kids

· thought their teachers cared about them

· cared about how they did in school

· were bothered when they did not do well

· and thought they would do better this school year

Fewer students agreed however that the liked their school or behaved in school.

	Table 3: School (N=33)
	% Strongly Agree/Agree 

Change by School

	
	All
	PS111
	PS188
	PS104

	A.  Overall, I like my school
	-2%
	-17%
	11%
	-9%

	B.  My teachers care about me 
	4%
	8%
	-1%
	8%

	C.  I don't care how I do in school
	13%
	-8%
	22%
	-15%

	D.  It bothers me when I don’t do well
	7%
	0%
	7%
	15%

	E.  I do not always behave in school
	-4%
	-33%
	4%
	-4%

	F.  My work is as good as other kids
	9%
	25%
	-8%
	25%

	G.  I think I will do well in school this year
	2%
	8%
	6%
	-8%


Individual Schools

By the end of the program…

· PS111 students experienced the largest gains when it came to thinking their work was a good as other kids; they lost the most ground in behaving in school and liking their school.

· PS188 students saw gains in caring about how well they did in school and liking their school.

· PS104 students made gains in caring about how well they did in school and thinking their work was a good as other kids. 

Part 4: Problems

Student ability to handle problems was examined by presenting a series of statements about challenges and issues facing teens, and providing four response choices: Poor, Fair, Good and Great.  Findings are reported in Table 4a and 4b for good and great responses combined. 

All Schools Combined

As seen in Table 4a, by the end of the program, students appeared to have less (-) interest in 

· using drugs

· drinking alcohol

· or smoking cigarettes

This is indicated by fewer students reporting that their interest is good or great.

	Table 4a: Problems (N=34)
	% Good/Great 

Change by School

	
	All
	PS111
	PS188
	PS104

	A.  My interest in drinking alcohol is good/great
	-11%
	-8%
	-11%
	-8%

	B.  My interest in using drugs is good/great
	-7%
	-8%
	-6%
	-8%

	C.  My interest in smoking cigarettes is good/great
	-5
	0%
	-11%
	-4%


Moreover, by the end of the school year, students thought their chances of not getting arrested and not being swayed by others was good or great (see Table 4b, Problems Continued on next page). 

Unexpectedly however, fewer students thought their ability to stay out of trouble, handle their own problems or find solutions to problems was good or great by the end of the program (see Table 4b on next page).

	Table 4b: Problems Continued (N=34)
	% Good/Great 

Change by School

	
	All
	PS111
	PS188
	PS104

	D.  Overall, my ability to stay out of trouble is good/great
	-4%
	-17%
	-9%
	8%

	E.  My ability to handle my own problems is good/ great
	-17%
	8%
	-37%
	-8%

	F.  My ability to find solutions to problems is good/great
	-10%
	0%
	-12%
	-6%

	G.  My chances of not getting arrested are good /great
	11%
	33%
	-16%
	37%

	H. My ability not to be swayed by others is good/great
	10%
	8%
	8%
	4%


Individual Schools

By the end of the program…

· PS111 students felt they gained more ability to handle their own problems, and had a greater chance of not getting arrested and not being swayed by others.

· PS188 students made gains in their ability not to be swayed by others.

· PS104 student felt they gained the ability to stay out of trouble and had a greater chance of not getting arrested.


Part 5: Interests

Lastly, students were asked questions about their health and related activities; specifically how often they read, ate healthy foods and exercised during a four-week period. Response choices were: Never; Once Or Twice; 3 To 5 Times; And More Than Five Times.  Findings are reported in Table 5 for 3 to 5 times and more than five times combined (i.e., 3 or more times).

All Schools Combined

· Overall, as a result of the program, students more often read a book just for fun, played sports or excised, and ate healthy food.  

· However, while students apparently read more often, they visited the library less frequently.

· By program end, students also ate junk food more often within a four-week period.

	Table 5: Interests (N=32)
	% 3 or more times 

Change by School

	
	All
	PS111
	PS188
	PS104

	In the last four weeks, I….at least 3 or more times

	A.  Read a book just for fun
	1.5%
	36%
	-28%
	20%

	B.  Ate junk food
	3.7%
	36%
	-3%
	-12%

	C.  Played sports or exercised
	8.2%
	8%
	13%
	5%

	D.  Played with someone of a different race
	-5.1%
	19%
	-25%
	7%

	E.  Ate healthy foods
	3.4%
	2%
	-9%
	23%

	F.  Visited the library
	-5.7%
	13%
	-9%
	-15%


Individual Schools

By program end, PS111 students appeared to make the most gains in this area, with the mentored youth reporting that they …

· read a book just for fun more often

· played sports or exercised more often

· played with someone of a different race more often

· ate healthy foods more often

· and visited the library more often

Additionally, students in PS188 ate less junk food and played sports and exercised more often after participating in the program, but lost some ground in other Interest areas.

Students in PS104 also appeared to make gains in most areas by the end of the program. Overall the findings suggest that students…

· read a book just for fun more often

· ate junk food less often

· played sports or exercised more often

· played with someone of a different race more often

· ate healthy foods more often

B.  Mentor Relationship Findings. 

The Mentor Relationship Survey comprised three sections: Time Spent with Mentor, Mentor Relationship and Program Support. Each section presented students with a series of statements that examined corresponding student attitudes and behaviors. Additionally, there were two open-ended questions that asked students what they like most and what they liked least about having a mentor.


Part 1: Time Spent with Mentor

Students were asked how much time they spent with their mentors in a series of activities.  Response choices were: Lots of Time, Some Time, A Little Time. Findings are presented for lots of time and some time combined in Table 6.  Note: data was unavailable for PS111.

All Schools Combined

On average, students spent 1.3 hours a week with their mentors. The large majority of mentored youth (93%) wished their mentor spent more time in activities such as sports, games, arts and crafts and general play.  

· More students by the end of the program reported that they spent lots of time learning new things and talking about personal issues
· Conversely, fewer students by the end of the program reported playing sports or games, doing homework, going on field trips.

	Table 6: Time Spent in Activities (N=26)
	% Lots/Some Time 

Change by School

	
	All
	PS111
	PS188
	PS104

	A. Average hours week spent with mentor
	1.3
	no
	1.9
	1.4

	B. Wish mentor spent more time in…
	93%
	data
	100%
	91%

	C. Playing sports or games
	-2%
	no
	-7%
	1%

	D. Doing school work or homework
	-15%
	data
	-27%
	-15%

	E. Learning new things
	6%
	no
	0%
	11%

	F. Going on outings or field trips
	-28%
	data
	-21%
	-41%

	G. Talking about personal issues
	21%
	data
	37%
	6%


Individual Schools

· PS188 students spent more time talking about personal issues; conversely, they lost the most ground with school work/homework.

· PS104 students reported learning new things and talking about personal issues by the end of the program; conversely, much fewer students spent time on outings or field trips.


Part 2: Relationship with Mentor

The greater part of the evaluation was devoted to student perceptions about their relationships with mentors.  For each statement, student response choices were: Strongly Agree, Agree, Disagree and Strongly Disagree. Findings are presented in Table 7 for strongly agree and agree combined.

All Schools Combined

Overall, students gained ground in seven (7) of 22 areas under study (or 32% of the items), ranging from 2 to 10 percentage points. 

· My mentor helps me succeed
· My mentor is there for me
· I can look to my mentor for guidance

· My mentor gives me courage to take chances

· My mentor helps me see more ways to solve problems

· I am proud to tell my mentor about things that matter to me

· My parents/guardians approve of my mentor 

	Table 7: Relationships (N=32)
	% Strongly Agree/Agree 

Change by School

	
	All
	PS111
	PS188
	PS104

	A. My mentor helps me succeed
	8%
	no
	22%
	0%

	B. My mentor is there for me
	10%
	data
	30%
	0%

	C. We both decide how we spend time
	-7%
	no
	-12%
	1%

	D. I can look to my mentor for guidance
	8%
	data
	22%
	0%

	E. My mentor encourages me to do better
	-2%
	no
	1%
	0%

	F. I can discuss anything with my mentor
	-21%
	data
	-19%
	-18%

	G. My mentor gives me courage to take chances
	8%
	no
	8%
	10%

	H. I can discuss problems with my mentor
	-15%
	data
	-11%
	-9%

	I. My mentor helps me see there is more than one way to solve problems
	4%
	no
	1%
	10%

	J. My mentor encourages me to work harder at school
	-9%
	data
	-12%
	0%

	K. With mentor’s encouragement, I do more things on own
	0%
	no
	9%
	0%

	L. When something makes me feel bad, I can talk to my mentor about it
	-4%
	data
	9%
	-9%

	M. My mentor is important to me
	0%
	no
	-6%
	10%

	N. My mentor makes me feel good about myself 
	-6%
	data
	-6%
	0%

	O. My mentor and I are a good match
	-6%
	no
	-6%
	0%

	P. My mentor opened me to new ideas and experiences
	-7%
	data
	-12%
	1%

	Q. I am proud to tell my mentor about things that matter to me
	2%
	no
	8%
	0%

	R. My mentor and I share similar interests
	-6%
	data
	-6%
	0%

	S. My mentor asks about things that matter to me
	-7%
	no
	-19%
	10%

	T. My mentor and I are close friends
	-2%
	data
	1%
	0%

	U. I can do better in school because my mentor tells me I can
	-10%
	no
	-6%
	-9%

	V. My parents/guardians approve of my mentor 
	2%
	data
	9%
	0%


On the other hand, students either lost ground or remained the same in 15 areas under study. Possible explanations include high expectations and high satisfaction at the onset of the program, which leaves little room for growth.  

Individual Schools

· Students from PS188 made great strides in realizing that their mentor is there for them, helps them succeed and looking to their mentor for guidance.

· Additionally, they saw slight gains with understanding they can do more things with their mentor’s encouragement, they can talk to their mentor about something that makes them feel bad, and are proud to tell my mentor about things that matter to me. 

· Moreover, more students felt their parents approved of their mentor.

· Similarly, by the end of the program, more students from PS104 felt their mentor gave them courage to take chances, helped them see more ways to solve problems and asked about things that matter to them.  

· Moreover, more students said their mentor was important to them.

a. What Mentees Liked Best About Mentors
· Everything






· Because she is someone I could trust



· Having someone else to talk to beside my family

· I can discuss a lot of things




· She is a nice person; she helps me with my problems and more

· I play a lot with him; I can talk with him





· That I can tell them anything I want and they listen, and we can have fun

· I can trust her with my personal things

· Can talk about social life; anything



· She is good listener and talker



· She is nice and pretty funny and outgoing

b. What Mentees Liked Least About Mentors
· That we don't have enough time to spend with each other

· Not taking us outside






· Talking a lot








· Having to come and miss hanging out with my friends


· Takes up free time







· Not spending too much time

Part 3: Program Support

Students were also asked for their opinions the mentoring program; specifically, about how often they spoke with program staff and whether or not they received helpful advice.  For each statement, student response choices were: Never, Every Other Month, Once a Month and Once a Week; and Not Helpful, Somewhat Helpful, Helpful and Very Helpful. Findings are presented for once month-week combined and helpful-very helpful combined.

As indicated in Table 8 below, by the end of the program….

· More students spoke with staff at least once a month or once a week
· However, fewer found their advice to be helpful or very helpful
	Table 8: Staff Support
	% Frequent

Change
	% Helpful Change

	All Schools
	6%
	-9%

	PS 111
	No data
	No data

	PS 188
	7%
	-14%

	PS 104
	8%
	-5%


C. Mentor Feedback Findings 

Mentoring relationships can be formal or informal, long-term, goal specific or both, and can have one-on-one, group or team arrangements.  Regardless of their differences, most meet for a set number of hours a week, engage in similar types of activities and provide some type of guidance and support.  More importantly, mentoring relationships are positive and caring, and have great benefits for the mentored youth.  This section will provide findings on mentor satisfaction with their match, satisfaction with their mentoring experience, satisfaction with their training and support and information on the time spent with their mentees. 

A total 38 Mentors participated in the program and 23 responded to the surveys. Not all of the survey questions were answered by the 23 respondents.

Overall, MUSA mentors viewed the mentoring program and their mentoring experiences favorably.  Findings are provided in Tables 9 through 17.

Part 1: Satisfaction with Match & Matching Process

Most MUSA mentors were highly satisfied with their mentee match and the matching process (see Tables 9 and 10 below).


a. Satisfaction with Match

· Overall, 8 out of 10 mentors were satisfied with their match (81%) 

· Further, all (100%) mentors working with students from PS111 and PS104 reported satisfaction

· Fewer mentors (67%) working with students from PS188 expressed satisfaction

	Table 9: Satisfaction with Match (N=21)
	% Yes

	All Schools
	81%

	PS 111
	100%

	PS 188
	67%

	PS 104
	100%


· Mentors who were satisfied with their matches cited the fun they had with their mentees and common interests as the main reasons. 

· Mentors who expressed dissatisfaction cited student lack of interest as the main reason.  

· The number one obstacle to building a relationship with their mentee was language barriers.

· The number one factor that helped them overcome barriers was common interests

MUSA mentors offered reasons for both their satisfaction with mentee matches as well as dissatisfaction. Additionally, mentors described some of the barriers they encountered in their effort to build a relationship with their mentees, as well as their experiences with what worked.  See sample comments on following page.

	Reasons Satisfied with Match

· We get along really well
· The kids were lots of fun and I learned a lot
· All great kids
· My mentee is a very smart young man
· We have fun together and just overall get along

	Reasons Unsatisfied with Match

· Mentee uninterested in mentoring
· Did not work one-on-one with the same mentee week after week
· He didn’t like me
· Some students are challenging
· She wasn’t always truthful with me
· Lack of interest in activities


	Barriers to Building a Relationship with Mentee

· Lack of interest
· At first we could only communicate in Spanish; now he understands much more English
· Language barriers
· I don’t speak Spanish which meant I couldn’t understand them most of the time
· Being with a different child each week
· Some were shy and uninterested
· Attendance problems


	Factors that Helped Build a Relationship with Mentee

· We just happen to be compatible; I think it helped that we are both Puerto Rican
· Playing games together
· Talking about experiences we had in common
· The games and exercise provided by the Coordinator, especially those concerning prejudice or nutrition helped me get to know the kids better
· Finding common interests
· Good communication



b. Satisfaction with Matching Process

· Similarly, the large majority of mentors (78%) were satisfied with the matching process

· All mentors (100%) working with youth from PS111 and PS104 expressed satisfaction

· Again, fewer mentors (67%) working with students from PS188 (67%) expressed satisfaction

	Table 10: Satisfaction with Process (N=18)
	% Yes

	All Schools
	78%

	PS 111
	100%

	PS 188
	67%

	PS 104
	100%


Part 2: Satisfaction with Mentoring Experience

MUSA Mentors were asked to rate their satisfaction with their mentoring experience on a 5-point scale where 1=lowest rating and 5=highest rating. Table 11 below reports findings for mentors who rated experiences a 4 or 5.

· On average, 70% of the mentors (all schools combined) were highly satisfied with their mentoring experience

· More mentors (75%) working with students from PS188 reported high levels of satisfaction than those working with other schools

· Only half the mentors (50%) working with PS104 reported high levels of satisfaction

	Table 11: Satisfaction with Experience (N=23)
	%4/5 Rating

	All Schools
	70%

	PS 111
	67%

	PS 188
	75%

	PS 104
	50%


Part 3: Satisfaction with Program Support

The extent to which programs use standardized procedures and practices in the training and supervision of mentors, best determines their capacity for success.  Research points to these areas as most important for fostering effective mentoring relationships. This section provides information on the training and program support received by mentors from Mentoring USA staff.


a. Satisfaction with Site Coordinator 

MUSA Mentors were asked to rated their satisfaction with the Site Coordinator on a 5-point scale where 1=lowest rating and 5=highest rating. Findings are presented in Table 12 for a 4 and 5 rating combined.

· Overall, the vast majority of mentors (91%) were highly satisfied as indicated by a 4 or 5 rating on a 5-point scale
· All mentors (100%) working with PS111 and PS188 were highly satisfied
· Fewer mentors, in fact only half (50%) working with PS104 expressed satisfaction
	Table 12: Site Coordinator Rating (N=23)
	%4/5 Rating

	All Schools
	91%

	PS 111
	100%

	PS 188
	100%

	PS 104
	50%


Presented below are examples of ways in which MUSA mentors were supported by their site coordinators. Most cited availability and enthusiasm as main sources of support; others mentioned helpful advice and suggestions. 

	Ways Site Coordinators Supported Mentors

· Made the environment welcoming; encourage relationship building
· Being available to discuss the relationship between mentor/mentee
· Was supportive and positive and always there for questions
· My site coordinator was very involved and very available to me.  He really seemed interested in my growing relationship with my mentee
· They are very organized
· Our site coordinator did a great job of pairing our mentees with other mentors, when work obligations wouldn’t allow us to participate in sessions
· Participating in our activities and sharing great enthusiasm
· He is a great listener and was always willing to help
· When my mentee expressed apathy and disinterest towards program I could go to my site coordinator and try to resolve it
· Our site coordinator offered sessions to help us learn to communicate better and develop our relationship skills with our mentee
· The site coordinator did a good job keeping us up-to-date about when mentoring sessions are scheduled or cancelled and he gave us lots of positive feedback and enthusiasm about our participation
· Gave us ideas on ways to communicate with our mentees; took an interest in things going on in our lives



MUSA Mentors also offer suggestions for further ways in which they can be supported by site coordinators.  Most mentors asked for more ideas for activities, educational and otherwise.

	Suggestions for Site Coordinator Support

· Provide more activities for mentor/mentee
· Organize activities, outings, etc.
· Maybe we would benefit from more group activities
· Provide a little background information
· He could provide us  with educational activities more often to engage the children instead of encouraging board games each week
· Provide more activities for us to do with the kids that the kids find interesting. They seem to like brain teasers


b. Satisfaction with Training & Training Materials

Tables 13 through 15 present information on the percentage of mentors who reported satisfaction with their training experience and who both received and used the mentor training packet.
Table 13: Satisfaction with Training
· Overall, 83% of the mentors reported that the training they received prepared them for their mentoring experience.

· All mentors (100%) working with PS111 were reported that their training prepared them for mentoring

· Fewer mentors (67%) working with PS104 agreed that their training experience prepared them for their roles as mentors  

	Table 13: Satisfied with Training (N=23)
	% Yes

	All Schools
	83%

	PS 111
	100%

	PS 188
	83%

	PS 104
	67%


Suggested Topics for Future Trainings

Listed below is a sample of mentor suggested topics for future Mentoring USA training workshops. Popular topics included methods and strategies for Relationship-Building, overcoming Language Barriers, dealing with Apathy and suggestions for Activities.  Additionally, mentors called for Follow-Up Training.  

	· Relationship Building
· Friendship Building
· Counseling 
· Academic Training
· How to hold kids attention
· What to do when they want to leave
· More interactive games, learning ideas
· How to engage the mentee
· Culture Diversity
· Music
· Dancing
	· Communication
· Activity Planning
· Violence Prevention
· Substance Abuse Prevention
· Health
· Education
· Language barriers
· Conversation starters, ice breakers
· ESL issues
· Multiple Mentees
· Follow-up Training


Table 14: Received Training Materials
· On average, three-fourths of the mentors (76%) received their training packet

· The vast majority of mentors working with students from PS188 (92%) and PS104 (75%) received their materials

· Much fewer mentors (40%) working with PS111 received the packet

	Table 14: Received Training Packet (N=23)
	% Yes

	All Schools
	76%

	PS 111
	40%

	PS 188
	92%

	PS 104
	75%


Suggestions for Materials in Mentor Binder

Similarly, mentors suggested materials for Mentoring USA training binders. Sample recommendations are offered below.

	· Counseling Services
· Contact Numbers
· Calendar
· Activities, Games, Brain Teasers, etc
· Ice Breakers
· Communication tips
· Common Spanish Phrases
	· Explanation of available sites
· Suggestions
· Ideas on how to connect with mentee outside program site
· How to communicate in our mentee’s language
· How to help with homework


Table 15: Used Training Materials
· However, of those who did receive their packet, merely 5% reported using the materials with any regularity.

· Mentors who worked with schools PS111 and PS104 never or rarely used the training materials.

· 8% of the mentors working with PS188 reported using the materials sometimes.

	Table 15: Used Training Packet (N=23)
	Use Regularly/

Sometimes
	Use 

Rarely/

Never

	All Schools
	5%
	95%

	PS 111
	0%
	100%

	PS 188
	8%
	92%

	PS 104
	0%
	100%


Table 16: Corporate/NYPD Partnership

MUSA mentors were asked if their participation was the result of a corporate/NYPD partnership.

· Only mentors working with PS111 (all 100%) participated as part of a corporate partnership

	Table 16: Corporate Partnership (N=23)
	% Yes

	PS 111
	100%

	PS 188
	0%

	PS 104
	0%


Below, MUSA Mentors describe how the support of their employers/companies impacted their mentoring and work experiences.

	How Corporate Support Impacts Mentoring Experience

· It helps a great deal to know that your employer supports you in the program
· Everyone in my company is very understanding of the program and allows us to be a part of it without questions
· Stress-free when I need to leave for mentoring during work hours; nice to know they support it
· Kenneth Cole has been great with this experience. Making it a priority for the days designated for the program



	How Corporate Support Impacts Work

· It actually helps me to focus more and realize that I can help others by setting a good example
· It makes me feel like I’m doing something productive
· Nice break from the office; makes you feel that there is more to offer than just your work role
· It makes me feel good to be part of this program. Helping someone else is great because I feel that it comes back to you.



Part 4: Time Spent with Mentee

Mentors were asked how frequently they spent time with their mentees in a number of activities. Response choices included: Never, Rarely, Sometimes, Frequently, Every Session. Findings are presented in Table 17 for frequently and every session combined.

All Schools Combined 

· The majority of mentors (52%) divided their time between structured activities organized by the program as in their own activities and games.

And on average,

· 26% of the mentors read with their mentees

· 17% helped mentees with academics

· and 9% helped mentees with career and college preparation

· No one conducted field trips or off-site activities 

	Table 17: Time Spent with Mentees (N=23)
	% Frequently & Every Session

	
	All
	PS111
	PS188
	PS104

	A. Participating in structured activities (facilitated by Site Coordinator)
	52%
	67%
	54%
	25%

	B. Playing games on my own with mentee
	52%
	33%
	46%
	100%

	C. Going off-site with mentee (field trips)
	0%
	0%
	0%
	0%

	D. Doing activities I brought to site for mentee
	13%
	0%
	8%
	50%

	E. Reading with my mentee
	26%
	50%
	23%
	0%

	F. Helping my mentee with academics
	17%
	0%
	23%
	25%

	G. Helping my mentee with career/college
	9%
	0%
	15%
	0%


Individual Schools 

· Not one mentor (0%) working with students from PS111 helped their mentee with academics or career and college preparation

· However, half of the mentors (50%) working with PS111 spent time reading with their mentees

· Nearly a quarter of the mentors (23%) working with PS188 spent time reading and helping their mentees with academics

· About half the mentors working with PS188 spent time in structured activities and half in activities not organized by the program

· All of the mentors (100%) working with PS104 spent time with mentees in non-program organized games, in addition to structured activities 

Suggestions for Program Improvement

Lastly, mentors were given the opportunity to offer suggestions for ways to improve the Mentoring USA program.  Sample recommendations are presented below.

· I think it will help if maybe we can get some guest appearances from celebrities
· More activities outside of school
· Plan more trips with mentors and mentees to museums, parks and shows around the city.  It’s a good way to connect with kids.
· Plan activities that are a bit more dynamic and challenging for mentees
· Field trips
· Possibly more translators
· Either more organized one-on-one time or complete group activities
· Provide more off-site activities
· Definitely keep reaching out to college students to let them know what big differences they can make for others through MUSA during their spare time
Conclusions and Recommendations

Evaluation findings from year one suggest that Mentoring USA’s school-based programs are generally operating effectively.  Despite some mixed findings, overall positive responses from mentors and mentees indicate that the program is well run and that the youth are making gains in key developmental areas.  

Youth appeared to be more motivated at school, less interested in using drugs and alcohol, and have a greater appreciation for cultural diversity after completing the program.  Some of the youth also reported strong relationships with their mentors, and a majority of youth felt that the program was well structured, provided good activities, and employed supportive staff. 

Overall, mentors experienced positive relationships with mentees, liked the program, thought it was well-structured, and felt they received adequate training and support from program staff. Furthermore, the program’s solid retention rates indicate the program was effective at engaging both youth and adult participants.  

To this end, it is recommended that MUSA continue to operate their programming in accordance with mentoring best practices (Mentor, 2003, 2005). 

Conversely, while external factors (e.g., staff turnover, school, and home environment, etc.) could have influenced student responses, overall, findings suggest mentoring relationships could be strengthened through improved program implementation (i.e. closer adherence to mentoring best practices). 

Furthermore, inconsistencies in some of the findings indicate that closer supervision, coordination, and organization of survey administration and collection could improve future evaluation efforts.  Lastly, as is common with many pilot programs (James, 1999), the MUSA Student Mentoring Program encountered operational challenges (listed below) that should be addressed in order to bolster programming and increase positive student outcomes.  

Programmatic and evaluation challenges for the 2005-06 year included: 

· Staff turnover within MUSA and school sites

· Attrition of students and mentors

· Rolling enrollment of new pairs 

· Withdraw of one school from the program

· Limited access to school data

· Inconsistent program and evaluation implementation across sites

· Lack of standardization for survey administration and data collection

· Missing data

Encouragingly, most of these challenges appear to have been addressed for the 2006-2007 school year.  New directors at both MUSA and school sites have taken over key leadership positions and a new school partner has been brought on board.  Furthermore, Owen Consulting has worked with MUSA staff to address issues surrounding assessment. 

Steps taken for improving overall evaluation for 2006-07 include the following:

· Revised surveys (confusing items removed or changed)

· Revised data collection form for gathering academic and attendance data

· Updated comprehensive Survey Administration Guide for MUSA staff

· Standardization and supervision of survey administration across sites 

With these changes in place, it is anticipated that Mentoring USA will be able to strengthen their already effective program thereby improving student outcomes and positively impacting the lives of mentees. 

Appendix A:  Methodology

Surveys

Surveys were developed by Owen Consulting, Inc. that incorporated or adapted items from the MENTOR/The National Mentoring Partnership’s tool kit, How to Build a Successful Mentoring Program Using the Elements of Effective Practice (2005).  Additionally, Mentoring USA developed the Mentor Feedback survey.  Surveys were administered by the Site Coordinator at the start of program involvement and at year end.  

Youth Survey: The survey comprised five parts or topics: Self, Others, School, Problems and Interest. Each part presented students with a series of statements that examined attitudes or behaviors about the corresponding topic. Students were provided with three, 4-point scales: strongly agree, agree, disagree and strongly disagree; poor, fair, good and great; and never, once or twice, 3 to 5 times and more than five times.   

Mentor Relationship Survey: The survey comprised three parts: Time Spent with Mentor, Mentor Relationship and Program Support. Each part presented students with a series of statements that examined attitudes or behaviors about the corresponding topic. Students were provided with four rating scales: lots of time, some time and little time; strongly agree, agree, disagree and strongly disagree; never, every other month, once a month, once a week; and not helpful, somewhat helpful, helpful and very helpful. Additionally, there were two open-ended questions which asked student what they like most and what they liked least about having a mentor.

Mentor Feedback Survey: The survey comprised three parts: Mentor/Mentee Relationship, Site Coordinator Support and Training and Support.  Each section presented mentors with a series of statements that examined their relationship with mentees and activities, as well as the support they received from MUSA in the way of site coordinator, training and training material and their own employers.  Mentors were provided with several rating scales, yes/no questions and open-ended questions.

Data Analysis

Youth Surveys: To determine whether there were changes in attitudes, behavior and knowledge of mentored youth as a result of the Mentoring USA, pre-/post treatment data and post-treatment data were analyzed.  Frequency distributions were generated to establish the degree of consistency and variability of responses.  Open-ended, qualitative questions were quantified and analyzed using content analysis. Percentage point gains and losses were calculated for students from individual schools as well as all schools combined. To emphasize differences in student agreement and disagreement, strongly agree and agree responses were combined, as were similar combinations for other scales.  

Note: for survey items that were inverted or worded negatively (e.g., I dislike people that are different than me, etc), data was reported as a gain in all tables with the exception of Table 4a.  Table 4a uses negative signs (-).  Corresponding narrative clarifies that students’ experienced gains, not losses on these items (e.g., my chances of using drugs is good or great). 

Mentor Survey: To determine whether there were changes in attitudes, behavior and knowledge of mentors as a result of the Mentoring USA, pre-/post treatment data and post-treatment data were analyzed.  Frequency distributions were generated to determine consistency and variability of quantitative responses.  Open-ended, qualitative questions were quantified and analyzed using content analysis. 

Study Limitations  

Evaluations of newly established programs or pilots, mentoring or otherwise, are often hampered by the lack of control over subject selection and participation; this study was no exception. As a result, it is not possible to state conclusively whether program outcomes were due to mentoring or to initial differences among participants (e.g., background, prior motivation, achievement etc.).   

The study was further limited by attrition, rolling enrollment and lack of standardized survey administration and collection. This served to muddy the waters for a valid and reliable pre-/post program analysis. Moreover, the small sample size precluded conclusive statements about program accomplishments.  Encouragingly, many of the administrative and site-based evaluation and program challenges encountered during year one of the study appear to have been addressed for future implementation. 

For this reason, no absolute claims can be made about educationally important changes in participants as a result of Mentoring USA.  That is to say, the attitudes, behaviors and knowledge of MUSA mentored youth cannot be said to be different from (or be better than) youth who received no mentoring.  This study should therefore be considered preliminary and serves as a foundation for future, comprehensive evaluations for years two and three of the programming. 

___________________________________

About Owen Consulting Inc. 

Owen Consulting helps organizations build, sustain, and evaluate effective youth development initiatives. The multi-faceted educational consulting firm specializes in youth development and mentoring programs and supports clients through a range of services including training, technical assistance, research, evaluation, workshops, and grant and report writing. Owen Consulting’s participatory and utilization-focused approach to evaluation ensures that research information is used to strengthen programs on an ongoing basis.  
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