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Evaluating the Multnomah County 
Raising A Reader® Program, 2006-07

Executive Summary
Multnomah County Library’s Raising A Reader® (RAR) is part of a national early literacy program designed to encourage limited income families to read and share books with their young children. The goal is to both enhance the children’s early language and literacy skills and provide family bonding time. During 2006-07, 30,248 children, parents and early educators participated in RAR in more than 360 classrooms throughout the county. 
Method
During 2006-07, Portland’s Children’s Investment Fund (CHIF) provided funds to expand RAR into a number of new sites and assess outcomes. Using retrospective pretest methodology, 3,587 participating families were surveyed during April 2007 to assess what changes, if any, the program had produced in family and child behaviors. A sample of 1,586 surveys was returned from the sites yielding a response rate of 44%. The majority (84%) of the sample came from the CHIF sites. 

Family and Household Characteristics
Approximately 29% of the 1,586 families were single parents. A majority (74%) reported living on limited incomes as evidenced by their participation in WIC, child care subsidies or the Oregon Health Plan. Overall, 29% did not have a high school diploma and 41% spoke a language other than English at home. 

Program Outcomes
Parents engage in more frequent reading

Across the sites, 82% of the parents were reading or sharing books 3 or more times/week at the end of the program in contrast to 54% before the program started, a percent increase of 52%. Parents in CHIF-funded programs reported similar results to parents in other programs. Results are consistent with the 2005-06 evaluation that reported 78% of the parents were reading or sharing books 3 or more times/week at the end of the program compared to 64% at the beginning.
  When given the opportunity to read, parents do so and children thrive.

Parents improve reading practices

Parents improved significantly on a series of five “read-aloud” practices that are all research-proven ways to engage children in book reading and support language development:

	· Point out pictures and talk about them

· Encourage child to participate
	· Share book more than once

· Talk about new words
	· Ask or answer questions as you read


Parents used these positive read-aloud practices more often (72%) than they did before their children started to receive the book bags (40%), a percent increase of 80%.  Additionally, parents who heard an early literacy presentation from library staff reported more positive changes than parents who did not attend.
Child interest in books increases
Parents reported significant shifts in their children’s book use. Now, 86% spend time looking at books three or times during the week whereas before, parents reported only about half (53%) were involved to this degree, a percent increase of 62%.  Further, 84% ask for books to be read three or more times during the week in comparison to 52% before the bags, a percent increase of 62%. Early childhood educators reported observing similar results in the classrooms and on home visits.
Children’s interest in books was significantly associated with the increased time parents read or share books with their children.  This reciprocal relationship showed that as parents changed the frequency with which they read to their children, children were more likely to choose to spend their playtime with books.

Some families benefit more than others
The program is highly beneficial for limited income parents who might not have access to books at home, those with lower levels of education, and those who do not speak English at home. In addition, reaching parents with the youngest children was especially effective. Parents with these characteristics were most likely to make positive changes on all the measures. This may be partly due to other parents being at already higher levels on the measures and hence, not having much room to improve.
Positive spill-over effects
Although the book bags were targeted to a single child, two or more children benefited from the program in over half (53%) of the households. In addition, bi-lingual books were not only beneficial for the children but helped some parents to learn English. 
RAR also had clear benefits for the early childhood educators who distribute the book bags. Teachers and home visitors alike reported significant increases in the frequency of reading-related activities, such as talking to parents about the importance of reading and providing families with information on positive reading strategies. RAR might be described best as a win-win program for everyone involved.
Conclusion and recommendations
This year’s evaluation shows clearly that Multnomah County’s Raising A Reader program has continued to be very successful and greatly appreciated by both the families it serves and the early childhood partners who are responsible for distributing the book bags. Recommendations for the future include:

· Continue to bring the program to families who can benefit the most. Find ways to promote attendance at early literacy presentations. 
· Expand the choices available in the book bags beyond what is currently offered. Offer more bi-lingual books, and if possible, provide bi-lingual books in the child’s home language. 
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Multnomah County Library’s Raising A Reader® (RAR) is part of a national early literacy program designed to encourage limited income families to read and share books with their young children in order to enhance the children’s early language and literacy skills and provide family bonding time. Bright red bags, filled with high-quality picture books, are distributed to homes on a rotational basis. At the end of the program, children receive a blue book bag of their own to use while checking books out of the library.
During 2006-07, approximately 30,248 children, parents and early childhood educators participated in RAR in more than 360 classrooms and/or homes. Multnomah County Library collaborates with partner organizations at sites throughout the county to distribute bright red book bags to children and their families. Home visitors (nurses, parent educators and family advocates) bring the red book bags to families with very young children while older preschoolers receive the red book bags at their Head Start, child care, or other preschool program. 
In addition, families receive DVDs/videos, typically in their home language, with key tips about “reading aloud” to young children. Printed materials are available in English, Spanish, Mandarin, Russian and Vietnamese. Families are also invited to attend periodic “Early Literacy Programs” where library personnel present information on the importance of reading to preschool children and demonstrate positive reading practices. Annual Raising A Reader® Family Days are held at local branch libraries to showcase how friendly libraries are and how much libraries have to offer to young children and their families. 
Evaluation Plan for 2006-07
Developed in collaboration with Nell Colburn and Steven Engelfried, Co-Coordinators of Multnomah County Library’s RAR program, the evaluation uses performance measurement strategies to assess the extent to which the RAR initiative reaches its desired outcomes. Performance measurement is a widely used evaluation strategy to answer the question, “Did the program achieve what it set out to achieve?” 
A logic model (shown on page 6) provides a visual display of the linkages between available resources, program activities and the anticipated changes these activities will produce. Arrows in the logic model can be read as “so that” relationships. Thus, activities are conducted “so that” certain outputs will occur “so that” program outcomes will be achieved “so that” high-level outcomes will be reached.

The extent to which program goals are met are measured by a series of outcomes and allied indicators, defined as specific changes occurring for participants – changes in behavior, skills, attitudes, knowledge, or conditions. Program-level outcomes are ones that the program can reasonably expect to achieve. High-level outcomes are ones to which the program can contribute, but are also affected by other factors beyond the scope of the program.  
Raising A Reader®
Multnomah County Library 2006-07

Logic Model
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Method

The 2006-07 Raising A Reader evaluation uses a retrospective pretest to collect valid and reliable pre and post test outcome information.
 Administered only once, a retrospective pretest asks respondents to first report on where they are now in relation to an indicator. After making this determination, respondents are asked to reflect back and rate what they were doing or what they knew before the intervention/program, thus collecting the pretest retrospectively.  Pretest and post-test scores are then analyzed using chi-square and/or dependent t-tests.

Parent sample.  During 2006-07, Portland’s Children’s Investment Fund (CHIF) provided funds to expand RAR into a number of new sites and assess outcomes. Participating families from CHIF and several other RAR sites were surveyed during April 2007 to determine what changes, if any, the program had produced in family and child behaviors.
Table 1
Percentage of Sample by Participating Program
	
	Surveys
	Percent

	CHIF-funded Raising A Reader sites
	
	

	Albina Head Start 
	297
	

	CDI Early Head Start
	84
	

	Early Reading First
	91
	

	Gateway Head Start 
	69
	

	Multnomah Early Childhood Programs
	279
	

	Peninsula Child Care Center
	34
	

	Portland Public Schools Head Start
	472
	

	Total CHIF-funded RAR sites
	1,326
	84%

	
	
	

	Other Raising A Reader Sites
	
	

	Gresham High School
	25
	

	Mt. Hood Community College Head Start
	151
	

	Multnomah Co. Health Dept Early Childhood Services
	84
	

	Total Other RAR Sites
	260
	16%

	
	
	

	Grand Total
	1,586
	100%


Of approximately 3,587 surveys distributed in April 2007, 1,326 (84%) were returned from sites where Raising A Reader was funded through CHIF and 260 (16%) were returned from sites where RAR was funded through alternate resources. The overall response rate was 44% (see Table 1).
Parent survey. The self-report measure, About the Red Book Bags, included questions relating to outcome indicators and information on demographic characteristics. Written questions assessed what participants liked about the program and what they thought could be improved (see Appendix E). Surveys were provided in English, Mandarin, Russian, Spanish, and Vietnamese and distributed to families through partner agencies. 

Family and Household Characteristics

The RAR program reaches families of varied backgrounds. Approximately 29% of the 1,586 families were single parents with CHIF sites reporting a slightly higher percentage (31%) than the other sites (see Table 2 below and Appendix A).  A majority (74%) reported living on limited incomes as evidenced by their participation in WIC, child care subsidies or the Oregon Health Plan.
Table 2

Family Demographic Characteristics

	
	CHIF-funded

RAR Sites
	Other RAR Sites
	Total Sample

	Parenting
	
	
	

	With partner
	69%
	77%
	71%

	Alone
	31%
	23%
	29%

	
	
	
	

	Education
	
	
	

	Less than high school grad
	25%
	47%
	29%

	High school grad/GED
	41%
	34%
	40%

	College degree or more
	29%
	15%
	27%

	Other (technical school, in school etc)
	4%
	4%
	4%

	
	
	
	

	Limited Income (WIC, Child Care Subsidies, or OHP)
	72%
	84%
	74%

	
	
	
	

	Language Spoken At Home
	
	
	

	English
	62%
	40%
	59%

	Spanish
	27%
	54%
	31%

	Other
	10%
	6%
	10%

	
	
	
	

	Age of Child with Book Bag
	
	
	

	0 – 2 years
	14%
	28%
	16%

	3 – 4  years
	54%
	40%
	52%

	5 years or more
	32%
	32%
	32%

	
	
	
	

	Early Invention Services
	22%
	13%
	20%

	Total Families
	1,326
	260
	1,586


Note: Percentages are based on actual item response counts.
Education and income varies by site. CHIF sites have a more highly educated population than the other sites. Only 25% of the CHIF parents have less than a high school education in contrast to 47% of the parents from the other sites. Further, CHIF sites have fewer families (72%) living on limited incomes than do the other sites (84%). These differences may be a function of the fact that the CHIF population also includes a higher proportion of children with early intervention services (22% vs. 13%) than the other sites, many of whom are served through Multnomah Early Childhood Programs. Families who are receiving services due to their child’s special needs are as likely as not to have higher income and education levels.
English and Spanish are the most common languages spoken at home.  More CHIF parents speak English (62%) than do parents at other sites (40%), fewer speak Spanish (27% vs. 54%) and more (10% vs. 6%) speak other languages.  A total of 38 other languages (the list stretches from Amharic to Yoruba) were identified, with Vietnamese, Chinese, and Russian being the most common. Children at the CHIF sites tend to be older. Only 14% are under the age of three years in contrast to 28% at the other sites. A total of 70% at the CHIF sites are 4 years or older while 58% at the other sites are that age.
Participation.  Parents in CHIF and other RAR programs report similar levels of participation as shown below in Table 3 (see also Appendix B). As of April 2007, most parents (60% overall) had received the book bags for 7-12 months. Only 8% had been in the program for a year or over.
Table 3
Family Participation
	
	CHIF-funded

RAR Sites
	Other

RAR Sites
	Total Sample

	Length of time with RAR
	
	
	

	Just started
	11%
	7%
	11%

	2-6 months
	59%
	65%
	60%

	7-12 months
	21%
	21%
	21%

	12 months or more
	9%
	7%
	8%

	
	
	
	

	Number who use books at home
	
	
	

	1 child
	47%
	46%
	47%

	2 children
	33%
	32%
	33%

	3 or more children
	20%
	21%
	20%

	
	
	
	

	0 adults
	13%
	9%
	13%

	1 adult
	36%
	31%
	35%

	2 adults or more
	50%
	60%
	52%

	
	
	
	

	Other RAR Participation
	
	
	

	Watched DVD/video
	27%
	30%
	27%

	Heard presentation
	17%
	27%
	19%

	Watched DVD & Heard presentation
	9%
	12%
	9%

	Total Families
	1,326
	260
	1,586


Note: Percentages are based on actual item response counts.
Sending books into the home has a spillover effect on the families. Books are used by more than one child in the majority of the households (53%). Families report that, in 20% of the households, books are used by 3 or more children. 
Adults use the books as well. In 52% of the households, families report that 2 or more adults use the books. As one parent commented:
“My older children can help me learn English by reading with me and younger children.”
As part of RAR, Multnomah County Library also provides DVDs/videos to be viewed at home on and makes presentations at meetings on early literacy and read aloud strategies. A little more than one fourth of the families (27%) reported viewing the video presentations and somewhat fewer (19%) said they heard a presentation. Only 9% of the families did both. 
Family Outcomes
Parents engage in more frequent reading

Parents were asked how frequently they read or shared books with their child during a typical week.  First, they reported what they do now. Then they were asked to think back to before the red bags started to come and mark how often they read with their child at that time.
Table 4
Frequency of Reading Before Book Bags and Now
	
	CHIF-funded

RAR Sites
	Other

RAR Sites
	Total Sample
	Total
Percent

Change

	Frequency of parent sharing/reading books in a typical week
	
	
	
	

	3 or more times/week
	
	
	
	

	Now
	81%
	87%
	82%
	+52%

	Before
	55%
	49%
	54%
	

	
	
	
	
	

	Less than 3 times/week
	
	
	
	

	Now
	19%
	15%
	18%
	-61%

	Before
	45%
	49%
	46%
	


Note: Percentages are based on the actual item response counts.  Dependent t-tests showed significant changes (p < .001) between now and before values.
Parents in both CHIF-funded RAR sites and other RAR sites made significant changes in how often they are reading or sharing books with their children. Overall, before the red book bags began to arrive, 54% were reading at least 3 times per week.  Now, after receiving the books at home, this percentage rose to 82%, a 52% increase over the previous level (see Table 4 and Appendix C). Only 2% of the total sample reported that they “rarely” shared or read books now in contrast to 14% before the book bags began to arrive. This increase in reading activity was underscored by written comments that parents made:
“Best thing for my family. We spend more time with each other. My child loves to read the new story.”
Education. The educational level of the parent is significantly associated with reported change in frequency of spending time reading or sharing books with their child (χ2 = 59.32, p < .001).
  Parents who have not graduated from high school made the greatest changes, typically moving up from lower levels to higher levels (i.e., rarely or 1-2 times/week to 3-4 times/week or 5 times/week). Individuals with more education (high school graduates or those with college) tended to report fewer changes; instead remaining at already higher levels.
Language. Language at home also is significantly associated with the reported change in frequency of spending time reading or sharing books with their child (χ2 = 30.02, p < .001). For the Spanish-speaking parents, more reported positive changes than were expected. The pattern is opposite for the English-speaking parents. Among that group, fewer than expected reported positive changes since they tended to be at higher levels on both the now and before measures. As one Spanish-speaking parent reported:
“It is like more obligatory, and because the girl says we have already read 1 or 2 books, for example, and we have more to read, and this helps a person get used to reading, and it is good for the children as well as for the adults because we don't watch as much television now.” [translated from Spanish]”

Income. Income level is significantly associated with the reported change in frequency of spending time reading or sharing books with their child (χ2 = 7.92, p < .05). Limited income families (enrolled in WIC, the Oregon Health Plan or receiving child care subsidies) made more positive changes than more advantaged families. In speaking about what s/he liked about the program, one parent pointed out:
“Saves money and we always have new books to read with different stories and pictures.”

Child age. The age of the child receiving the book bags is significantly associated with the reported change in frequency of spending time reading or sharing books (χ2 = 82.89, p < .001). Parents with younger children are more likely to make changes than parents of older children. These parents may not realize that their babies and toddlers would be interested in books until the introduction of the book bag program.
Other characteristics. Finally, the length of time families had been receiving the book bags makes no difference with change in frequency of reading time. Parents who just started were as likely to report changes as parents who had been receiving the book bags for a year or more.
Parents improved reading practices

Parents were asked about what they do now while sharing books with children. Then they were asked to think back and mark what they had done before the book bags began to arrive. Parents rated their behaviors as rarely, sometimes, or often. The identified practices are all research-proven ways to engage children in book reading and support language development. 
Table 5
Percentage of Positive Reading Practices Before Book Bags and Now
	
	CHIF-funded

RAR Sites
	Other RAR Sites
	Total Sample
	Total

Percent Change

	Encourage child to participate
	
	
	
	

	Often Now
	81%
	79%
	81%
	+72%

	Often Before
	49%
	38%
	47%
	

	
	
	
	
	

	Point out pictures and talk about them
	
	
	
	

	Often Now
	78%
	74%
	77%
	+88%

	Often Before
	43%
	31%
	41%
	

	
	
	
	
	

	Share the book more than once
	
	
	
	

	Often Now
	75%
	75%
	75%
	+70

	Often Before
	46%
	35%
	44%
	

	
	
	
	
	

	Ask or answer questions as you read
	
	
	
	

	Often Now
	68%
	66%
	68%
	+89%

	Often Before
	37%
	21%
	36%
	

	
	
	
	
	

	Talk about new words
	
	
	
	

	Often Now
	59%
	60%
	59%
	+97%

	Often Before
	31%
	25%
	30%
	

	
	
	
	
	

	Total Reading Practices
	
	
	
	

	Often Now
	72%
	71%
	72%
	+80%

	Often Before
	41%
	32%
	40%
	


Note: Parents rated each item as Rarely, Sometimes or Often.  Percentages are based on the actual item response counts. Dependent t-tests showed significant now and before changes (p < .001) for the five read-aloud strategies. 
As shown in Table 5 (also see Appendix D), parents reported substantial changes in their read-aloud strategies. Parents use positive read-aloud practices more often overall (72%) than they did before their children started to receive the book bags (40%), a percent increase of 80%.  Parents in both CHIF-funded and other RAR sites made similar significant changes. 

Education. All five reading practices were significantly associated with educational level of the parent.
  People with lower levels of education were more likely to make positive changes in their reading practices, moving up one or two frequency levels (i.e., rarely to sometimes, or rarely to often). In contrast, parents with higher levels of education made fewer positive changes than expected. As one college-educated parent noted:

“For me there's not much difference between before and after the bags, because we go to the library all the time.”

Language. Similarly, all five reading practices were significantly associated with language spoken at home. Parents speaking Spanish were more likely to make positive changes while English-speaking parents made fewer than expected positive changes. English-speaking parents tended to be at higher levels on the before measure, so had less room to advance. 

Age of child. Child age was associated with changes in specific reading strategies when children were under 3 years. Parents of these younger children made more significant changes than expected on the following three strategies:
· Encourage child to participate

· Point out pictures and talk about them

· Share the book more often than once

However, parents of children under 3 did not make significant changes in either asking or answering questions or talking about new words – two strategies that are less developmentally appropriate for infants and toddlers. Older age groupings did not show an age-related pattern. When their child was 3 years or older, parents were as likely to change the five reading strategies as not.
Presentations and videos.  Attending one of the library’s presentations had a significant effect on all five reading practices in contrast to simply watching the DVD/video presentation.
  Parents who reported that they heard a presentation on reading to children reported more positive changes than parents who did not attend. These parents (19% of the sample) were more likely to be Spanish-speaking with lower levels of education (either less than any high school or some high school). 
Although the changes were not statistically significant for watching the DVDs/videos, several parents commented on how helpful they were.  As one parent described:

“The video helped me to try new things with the books. Like letting him lead the way with the books. It's really great.”

Child interest in books increased

Parents were asked to think about the child who received the book bags and rate how frequently the child chooses to spend time looking at books, and asks for books to be read now. Then they were asked to think back to before the red book bags began to arrive and rate their child’s behavior then (see Table 6 and Appendix C).

Table 6
Frequency of Child Reading Behaviors Before Book Bags and Now

	
	CHIF-funded

RAR Sites
	Other

RAR Sites
	Total Sample
	Total

Percent

Change

	Frequency child spends looking at books  in a typical week
	
	
	
	

	3 or more times/week
	
	
	
	

	Now
	86%
	90%
	86%
	+62%

	Before
	54%
	46%
	53%
	

	
	
	
	
	

	Less than 3 times/week
	
	
	
	

	Now
	14%
	10%
	14%
	-70%

	Before
	46%
	54%
	47%
	

	
	
	
	
	

	Frequency child asks for books to be read in a typical week
	
	
	
	

	3 or more times/week
	
	
	
	

	Now
	83%
	86%
	84%
	+62%

	Before
	53%
	48%
	52%
	

	
	
	
	
	

	Less than 3 times/week
	
	
	
	

	Now
	17%
	14%
	16%
	-67%

	Before
	47%
	52%
	48%
	


Note: Percentages are based on the actual item response counts. Dependent t-tests showed significant changes (p < .001) between now and before values.
Parents both in the CHIF-funded programs and the other RAR programs reported significant shifts in their children’s book use. Children are choosing to spend time looking at books and asking for books to be read more often than they did before the bags started to arrive.  
Now, 86% spend time looking at books three or times during the week whereas before, parents reported only about half (53%) were involved to this degree, a percent increase of 62%.  Further, 84% ask for books to be read three or more times during the week in comparison to 52% before the bags, also a percent increase of 62%. As one parent described:

“(Child's name) loves reading so much more now, her and the other children in the class can talk about what they have read, or what they are going to be reading! That makes me very happy to know (my child) is starting to read at an early age and most important wants to read before watching TV!”
Frequency of reading. Children’s interest in books was significantly associated with the increased time parents read or share books with their children.  As parents change the frequency with which they read to their children, children are more likely to choose to spend their time with books (χ2 = 537.35, p < .001).  Similarly, when parents are reading more frequently, the children are asking for books to be read more frequently (χ2 = 410.14, p < .001). As one parent commented about this reciprocal relationship:

“It introduces new books and a great range of books to us. It increases our enthusiasm to read as well as our children’s.”
Parent Comments

Parents were asked what they liked best about the book bag program and what could be improved. Of the 1,528 individuals, 91% responded with written comments. Of these comments, 69% were written in English, 26% in Spanish, 2% in Chinese, 2% in Vietnamese and 1% in Russian. Comments on what parents liked best were grouped into four categories and then into a variety of sub-groups. Responses were counted in more than one category if parents described more than one feature about the program. 
What Parents Liked

Impact on children. Approximately 40% of the comments centered on children’s increased interest in books.  Parents described the anticipation and excitement children showed over each new bag of books: “They can't wait to see what books they have for the week.”
Parents also commented on how their children were learning from the books and how the books supported the child’s language development and imagination.

 “My child is understanding more about biological things and the lives of multi-ethnic people. [translated from Vietnamese].”
“Her vocabulary has increased and she is excited to see the pictures.”
“One of the good things is that the children learn to identify objects, pictures, animals and many other things and also to identify letters, and another good thing is that it keeps parents in contact with their kids [translated from Spanish].”
“He is interested in making his own stories.”
Other comments centered on the pride children showed in having books of their own. Parents mentioned how taking care of the books helped the children learn responsibility and fosters a “habit of reading.”

“Red is a color that's eye attracting. The bag really makes my child feel like she has something to call "hers". It kinda reminds her of a big purse with cool books inside. She loves it and so do I.”

“Teaches good habit to keep books in one place and not to tear or color in them.”

“Makes him more responsible in taking care of other people's books.”
“He takes it like homework, he says: I have to read the books so that I can learn and then the teacher is going to say "good job (Child’s name)" [translated from Spanish].”
“I love the fact that it's presented like home work. She loves to do homework. Plus it's easier for me for the books to be there with working parents.”
Books.  Almost one third (32%) of the parents commented about the variety and quality of the books they received. As one parent put it, “We love the selection!”  Parents especially liked that books were age appropriate and had been selected to support their children’s learning.
“It's a different variety of book every week, they are age appropriate books for the children.”
“Book choices and assortment, i.e., same themes but some with pictures or photos, some with illustrations with animals and with children, etc.”
“Well, the kids come home with books that are both interesting to look at, and help them to memorize the words that they hear their teachers use in school. [translated from Russian].”
Many pointed out that they were introduced to books they wouldn’t ordinarily have chosen – books in different languages, bi-lingual books and multi-cultural books.  
“Lots of different books and bi-lingual: we are not fluent in Spanish, but we like to try our best to read those books as well. It teaches us all new things in a different language.”

“It introduces her to ethnic books and cultures and languages. And gives a variety of books we don't have at home.”

“It gives us the chance to read to our children in English and in Spanish. Even though sometimes we have problems reading in English and it can be difficult. [translated from Spanish].”
Impact on families. Approximately 14% of the comments focused on the effects that book bags had on family life. Parents described how receiving the book bags motivated them to read to their children more frequently by creating a routine.  Several mentioned that they were watching less television and reading more. Others commented that siblings were also sharing the books.
“Some kids do not get to have someone read to them because of busy schedules or [parents] were not read to often as a child themselves, so these are great for reminders, something new to read, and to create new routines and big readers.”
“You make time to read because you know they need to go back.”
“I would've never picked out a lot of these books, but my kids really liked them. I learned what kinds of stories and illustrations that they like.”

“We have new books to read every week. The books come in mixed reading levels so my older son can read to his little brother, and at least one book my older son is interested.”
Convenience.  Finally, 14% of the parents commented on the convenience of having books readily available at home without having to purchase them or go to the library. Parents also mentioned how much they liked having new books to read on a regular basis.

“As a single parent with many things to do, it's very convenient. Don't have to take time to make extra trips to library to enjoy new stories.”
“It is very good, more for people with few resources like myself, who can't buy many books for my child, and in this way they have the opportunity to look at and read different books. And in this way they are interested in looking at the books [translated from Spanish].”

“Makes it convenient for our family to cultivate the reading habit of our child at home; allows my family to assist my child whenever we are available; we think this is a very good red bag program. [translated from Chinese].”
“New books on a regular basis. Books that are too expensive to buy included. I don't have time to go to the library so this is great to have them come home each week!”

What Parents Thought Could Be Improved
A majority of the parents (70%) either wrote that they could think of “nothing” to improve the program or suggested that the only improvement would be to make sure it continued.  Several felt it should be a “year-long” program and continue on into elementary school. Other comments fell into several categories.
Book bag processes. Approximately 19% mentioned changes in book bag processes.  Most of the suggested changes centered on more books in the bags, keeping bags for a longer period of time, and having a greater variety of books. Some parents, however, pointed out that they would like a more frequent exchange with a consistent weekly schedule. 
“I would change the days to at least 1 week for the kids to have the books at home. I think they should have a least a week to read over the books every night and have more fun learning time with parents.”

A number of parents found that books were being repeated – as one parent observed: “several times the red bag contained the same books as on other occasions.”  Another noted, “I don't want to see a book like "Old Black Fly" ever again!!!!” 
A few parents found the developmental level of the books to be inappropriate for their child – either too complex (“Some books are too hard for the ages of the kids”) or not challenging enough (“Many of the books were too simple for him and he showed no interest”). 
Several parents reported that the bags are unpleasant because they smell like cigarette smoke from other peoples’ homes. One parent suggested keeping the same bag all year to avoid this.
Books in home language.  Comments from 7% of the parents centered around language issues.  Over half of the parents in this category asked for more books in their home language. Parents observed: 
“All the books should be sent to me in Spanish, and send more than 4 books [translated from Spanish].”
“If we have the books in Vietnamese it is wonderful [translated from Vietnamese].”
Others felt the different languages were a challenge but suggested more bi-lingual books as a solution:
“Was sometimes challenging to share Spanish books as she would ask me what the words were and I could not always answer her. Possibly have English bags and Spanish bags separate? But overall, not a big issue.”

“Well, what I would not so much change as add that there would be more books in Spanish and English at the same time, in order to learn a little. Me as well.”
Suggestions and ideas. The remaining comments (4%) offered suggestions and ideas for program enhancements.  These ideas included:
· Activities, videos/DVDs, theme bags, and questions for the parent to ask the child

· Ability to keep some of the books and/or purchase books (used) from bag
· Lists in each bag of what books are enclosed will help when it’s time to return the books
· Form a “Raising A Reader” book club for parents
Partner Survey
Multnomah County Library works with early childhood educators to distribute the red book bags in more than 360 classrooms and/or homes. In June 2007, these partners were surveyed to assess what, if any, effect the program had on their teaching approaches (see Appendix F). The Partner Survey was posted online at Survey Monkey and paper copies were also distributed by library personnel. 

Partner sample.  A total of 194 surveys were completed by partners in participating organizations. This sample included surveys from 13 additional partners where families received the book bags but did not participate in the parent sample:

	· Ascension Child Care

· Discovery Child Care

· Eastside Christian School

· Heidi-ho Day Care
	· Kindercare, Rockwood

· Kings Kids Christian School

· Lad-n-Lassie Daycare and Preschool

· Learning Tree Highland Powell
	· Mt. Hood Christian School

· Multnomah Co Healthy Start

· Pixie Child Care

· Small World Learning Center

· Treehill Day School


Reading-related activities increased 
Early childhood educators reported significant changes in their reading-relating behaviors after participating in the RAR program (see Table 7). Although the vast majority (86%) were very likely to share books with children at the outset, after RAR, almost all (99%) said they did this on a regular basis, a 15% increase. As one teacher put it:
“Gratifying when the kids look forward to ‘the red bag’ – makes me prioritize reading even more than before, though to me that's always been a big theme.”

Table 7
Frequency of Reading-related Activities Before Book Bags and Now

	How likely are you to:
	Very Likely BEFORE
	Very Likely NOW
	Percent Change

	Share books with children on a regular basis
	86%
	99%
	+15%

	Talk to families about the importance of reading to young children
	37%
	74%
	+100%

	Encourage families to use the library
	31%
	73%
	+135%

	Provide families information about reading techniques
	22%
	67%
	+205%


Note: Percentages are based on the actual item response counts. Dependent t-tests showed significant changes
 (p < .001) between now and before values.
Other activities also increased significantly. Only about one third (37%) said they had been very likely to talk to families about the importance of reading to young children in contrast to almost three quarters (74%) after RAR.  Similarly, 31% had been very likely to encourage families to use the library but now 73% said they were very likely to do so. One teacher commented that: 
“I really like being able to emphasize the importance of reading with every family.  Hopefully each student is getting more reading experience because of how easy we make it.”
A home visitor noted: “I've helped families make goals about getting a library card” and another described what happened to a family she visited: “Have books in the home -- go to the library now – have interest in library.”
The largest percent increase (205%) was in providing families with information about reading techniques. Only 22% of the early childhood educators had been very likely to do this before RAR, whereas after RAR, the number climbed to 67%. Now, teachers provide RAR videos/DVDs, find them helpful and encourage parents to use them. Educators also promote read-aloud approaches by sponsoring workshops. As one person noted:
“I "push" reading to the parents I work with. I've had [library staff] come and talk with them on HOW to read to their children.”
Additional effects.  By focusing attention on books, RAR not only increases family book-sharing at home but also enhances what educators ordinarily do in the classroom or on home visits. These effects range from better supporting children’s language and literacy development to building relationships with families more easily.  
“It has had such a wonderful impact on me as a teacher as I have learned how to depend on the library for books in my classroom and I have started changing the books out weekly which has directly affected how much the children spend time looking at books.”

“Children recognize books that have been in their homes because of the bags and they talk about the books at school.  The program enables us to have better (fuller) conversations about books.”

“The books are an excellent conversation starter with families. It has been a great asset for me as a home visitor to introduce this great gift to my families.”

 “It has opened the door to the infants and children being more receptive to my visit and less distracting to their parents when visiting, because they have their special books to read. Bringing the bag encourages me to focus on reading at every visit I make.”

“I actually record myself on an iPod reading to the classroom, and send the CDs home on school breaks. The kids and parents love it!”

Children show benefits
Teachers and home visitors were asked how RAR had affected the children with whom they worked. Overall, educators observed that:
· 90% look forward to receiving the red bags

· 77% spend more time looking at books

· 69% talk about books in the red bags

· 63% “read” books while playing

· 60% ask for books to be read more frequently

· 53% understand how a book “works”
According to the classroom teachers, children are more attracted to story times and more likely to pay attention now. As one teacher put it, “They are more interested when you say I am going to read a story” and another said, “They listen to stories better. Sometimes they even ask who wrote the book.”

Children clearly show familiarity when books from the red bags are read in class. Several commented that the children like to play teacher and “read” to one another. Another person noted:

“I have observed the children discussing some of the stories contained in the book bags. These discussions have not been initiated by a teacher. They talk about specific parts of a story or what they liked about it.”
What early childhood educators liked

Early childhood educations are enthusiastic about RAR and see it as a great asset to their program, whether they are home visitors or classroom staff. They like the variety and quality of books – as one person said, “Whoever purchased the books did a great job, the books are wonderful.” They like how RAR affects the children – the excitement and anticipation generated by the red bags. They also like the way the bags are numbered to help in distribution and the ease of use: “the book sets in the bright red bags are easy to take out, easy to trade/reclaim.” In addition, they find the library staff accessible and supportive, making participation in RAR easier and more productive.
The vast majority of the educators commented on how RAR supports their program goals, providing tools to encourage parent involvement with their children. RAR is a convenient way of ensuring that children have books at home for parents to read, since many of the families neither have the time nor the inclination to visit the library. One teacher pointed out, “Children get exposed to new books each week. Parents report that the children really enjoy them.” Another wrote: “I like that it offers busy families easy access to intentionally selected, high quality literature” and still another commented:
“One of my greatest concerns is that very young, low income families have nothing but a television as a means of receiving information and enjoyment. -Often the reading/language skills assessed in children of these families are at the lower end of normal – RAR turns this around!!!”
What could be improved

While most of the educators like RAR the way it is and feel nothing could be improved, others had suggestions. Most of the ideas centered on having more and different books to rotate, potentially easy fixes for library personnel: “we have used the same books for quite some time and I know some new titles would be welcomed.”
Classroom turnover is an issue for some and book bags tend to be lost when families move. Then, additional bags are needed so any newly-enrolled children can participate in the program. One teacher noted that the program could be improved by “monthly handouts with more books/bags available; our program has constantly changing numbers”
Educators like the bi-lingual books but wish there could be more of them, particularly in languages that match their students’ home languages – “include Eng/Chinese and Eng/Vietnamese books as I have only 3 Spanish speakers.” 
A few teachers find the system for checking out the book bags time-consuming and hope for “a better formula for tracking which bags a child has had.” Comments included:
“No specific ideas, but any way of making the system more efficient for families would be appreciated. Running the program does end up being a lot of work.”

“Keeping track of which books were in which bag and making sure that families continued to get a variety of books was difficult. Perhaps having each classroom have a set of unique books would be nice, so there weren't so many duplicates.”
Conclusion

Raising A Reader effectively increased the frequency that parents read to their preschool-aged children. Overall, 82% of the parents were reading or sharing books 3 or more times/week at the end of the program in contrast to 54% before the program started. When given the opportunity to read from a well-chosen selection of picture books, parents do so and children thrive. 
Results are consistent with the 2005-06 evaluation that reported 78% of the parents were reading or sharing books 3 or more times/week at the end of the program compared to 64% at the beginning.
 Although the two samples were different, it is interesting to note that the 2005-06 traditional pretest posttest method yielded a higher “before” percentage than this years’ retrospective method. Past research has shown this often to be the case when comparing the two methods. After changing their behavior, people realize how infrequently they may have been acting that way in the past. Using the retrospective pretest, they rate themselves lower than they might have on a traditional pretest where there is no standard by which to judge the activity.
Parents also improved their reading practices, aided in part, by early literacy presentations from library staff and DVDs/videos that were distributed at sites. These research-based strategies support children’s developing language and literacy skills and are associated with later school success. Child age was associated with changes in reading practices. Parents of children under 3 years made significant changes in most of their read-aloud practices but not the two that involved asking and answering questions or talking about new words. These two read-aloud strategies are less appropriate for the attention span and developmental level of very young children and most likely, parents understand this.
Parents reported that children increased their interest in books, both spending more time looking at books and asking for books to be read. Not surprisingly, this increased interest was significantly associated with frequency of parent reading – as parents read more, children become more engaged and ask to be read to more. The reciprocal relationship leads to more pleasurable family times for both parents and children and in the words of one Spanish-speaking parent, “the boy, the girl and I have better communication.”
Family characteristics were significantly associated with change. The program proved to be most beneficial for limited income parents who might not have access to books at home, parents with lower levels of education, and those who do not speak English at home. In addition, reaching parents with the youngest children was especially effective. Parents with these characteristics were most likely to make positive changes on all the measures. Finally, parents who attended meetings or workshops sponsored by library staff were also more likely to make changes in practices than parents who only received the book bags.
Parents are highly satisfied with the program, with 91% taking time to make a written comment. Overall, parents “love the program.” They like the convenience of having books at home and the quality and variety of the books that are found in the bags. They like the way the books are rotated, giving them a fresh supply on a regular basis. They especially like the way the program affects their children, helping the children to learn more and increasing enthusiasm for reading while at the same time, creating family bonding time. 
A majority of the parents (70%) either said nothing could be improved about the program or left that section blank.  The remaining parents had a variety of suggestions, primarily relating to distribution processes and bi-lingual books.
RAR had positive “spill-over” effects in two areas. Although the book bags were targeted to a single child, two or more children benefited from the program in over half (53%) of the households. Parents reported that siblings looked forward to the bags and in some cases, might even read to a younger brother or sister. In addition, bi-lingual books were not only beneficial for children but helped some parents learn English.
RAR also had clear benefits for the early childhood educators who distribute the book bags. Teachers and home visitors alike reported significant increases in the frequency of reading-related activities such as talking to parents about the importance of reading and providing families with information on positive reading strategies. 
By focusing attention on books, RAR enhances what educators ordinarily do in the classroom or on home visits. Teachers are able to discuss books more fully when children are already familiar with them. Home visitors find that bringing books provides a comfortable way to start a conversation and develop a productive, working relationship. While the book bag distribution process can be time-consuming for classroom teachers, all are enthusiastic supporters because of the program effects on the children. RAR might be described best as a win-win program for everyone involved.
Recommendations

This year’s evaluation shows clearly that Multnomah County’s Raising A Reader program has continued to be very successful, greatly appreciated by the families it serves and the early childhood educators who distribute the book bags. Recommendations for the future include:
· Continue to bring the program to families who can benefit the most. Find ways to promote attendance at early literacy presentations.
· Expand the choices available in the book bags beyond what is currently offered. Offer more bi-lingual books, and if possible, provide bi-lingual books in the child’s home language. 
Appendix A

Family Demographic Characteristics by Sites

	
	Albina Head Start
	CDI Early Head Start
	Early Read-ing First
	Gate-way Head Start
	Mult Early Childhood Programs
	Portland Public Schools Head Start
	Penin-sula Child Care Center
	Total CHIF-funded RAR Sites
	Gresh-am High School
	Mt. Hood CC Head Start
	Mult Co. Health Dept Early Childhood Services
	Total Other RAR Sites
	Grand Total

	Parenting Style
	
	
	
	
	
	
	
	
	
	
	
	
	

	Partner
	54%
	66%
	70%
	82%
	84%
	70%
	45%
	69%
	96%
	73%
	79%
	77%
	71%

	Alone
	46%
	34%
	30%
	18%
	16%
	30%
	55%
	31%
	4%
	27%
	21%
	23%
	29%

	Education
	
	
	
	
	
	
	
	
	
	
	
	
	

	Less than High School
	15%
	23%
	6%
	30%
	7%
	23%
	3%
	16%
	0%
	34%
	19%
	25%
	18%

	Some High School
	7%
	13%
	2%
	3%
	6%
	15%
	6%
	9%
	12%
	20%
	29%
	22%
	11%

	High School graduate/GED
	50%
	35%
	42%
	37%
	32%
	43%
	42%
	41%
	36%
	35%
	30%
	34%
	40%

	College or more
	23%
	23%
	42%
	25%
	51%
	18%
	35%
	29%
	52%
	7%
	17%
	15%
	27%

	Other (technical school, in school etc)
	6%
	5%
	9%
	5%
	4%
	1%
	13%
	4%
	0%
	4%
	6%
	4%
	4%

	Limited income (WIC, OHP or Child care subsidies
	68%
	90%
	47%
	86%
	75%
	74%
	59%
	72%
	48%
	89%
	85%
	84%
	74%

	Language Spoken at Home
	
	
	
	
	
	
	
	
	
	
	
	
	

	English
	67%
	50%
	88%
	37%
	78%
	49%
	100%
	62%
	84%
	30%
	45%
	40%
	59%

	Spanish
	28%
	37%
	12%
	38%
	14%
	36%
	
	27%
	16%
	66%
	43%
	54%
	31%

	Other
	6%
	13%
	
	25%
	9%
	15%
	
	10%
	
	4%
	12%
	6%
	10%

	Age of Child with Book Bags
	
	
	
	
	
	
	
	
	
	
	
	
	

	2 years or younger
	11%
	60%
	
	
	24%
	2%
	28%
	14%
	12%
	
	84%
	28%
	16%

	3 years
	23%
	34%
	4%
	21%
	22%
	5%
	24%
	16%
	35%
	15%
	8%
	14%
	16%

	4 years
	40%
	1%
	43%
	42%
	38%
	44%
	36%
	38%
	18%
	38%
	6%
	26%
	36%

	5 years or more
	26%
	4%
	53%
	37%
	16%
	50%
	12%
	32%
	35%
	47%
	2%
	32%
	32%

	
	
	
	
	
	
	
	
	
	
	
	
	
	

	Total Sample
	297
	84
	91
	69
	279
	472
	34
	1,326
	25
	151
	84
	260
	1,586


Note: Percentages are based on actual item response counts.
Appendix B
Family Participation by Sites

	
	Albina Head Start
	CDI Early Head Start
	Early Read-ing First
	Gate-way Head Start
	Mult Early Childhood Programs
	Portland Public Schools Head Start
	Penin-sula Child Care Center
	Total CHIF-funded RAR Sites
	Gresh-am High School
	Mt. Hood CC Head Start
	Mult Co. Health Dept Early Childhood Services
	Total Other RAR Sites
	Grand Total

	Children use books at home
	
	
	
	
	
	
	
	
	
	
	
	
	

	1 child
	48%
	28%
	52%
	32%
	47%
	48%
	73%
	47%
	50%
	34%
	68%
	46%
	47%

	2 children
	30%
	47%
	28%
	34%
	35%
	33%
	20%
	33%
	45%
	38%
	18%
	32%
	33%

	3 children or more
	22%
	25%
	21%
	34%
	18%
	19%
	7%
	20%
	5%
	28%
	14%
	21%
	20%

	
	
	
	
	
	
	
	
	
	
	
	
	
	

	Adults use books at home
	
	
	
	
	
	
	
	
	
	
	
	
	

	0 adults
	14%
	12%
	10%
	4%
	14%
	15%
	17%
	13%
	15%
	8%
	10%
	9%
	13%

	1 adult
	52%
	35%
	40%
	30%
	24%
	32%
	47%
	36%
	10%
	37%
	26%
	31%
	35%

	2 adults
	29%
	49%
	44%
	56%
	54%
	44%
	33%
	43%
	60%
	44%
	53%
	49%
	44%

	3 adults or more
	5%
	5%
	5%
	10%
	9%
	9%
	3%
	7%
	15%
	11%
	10%
	11%
	8%

	
	
	
	
	
	
	
	
	
	
	
	
	
	

	Early Intervention Services
	7%
	31%
	7%
	12%
	63%
	10%
	6%
	22%
	0%
	17%
	11%
	13%
	20%

	
	
	
	
	
	
	
	
	
	
	
	
	
	

	Length of time with RAR
	
	
	
	
	
	
	
	
	
	
	
	
	

	Just started
	33%
	13%
	2%
	2%
	9%
	2%
	6%
	11%
	10%
	3%
	14%
	7%
	11%

	2-6 months
	61%
	63%
	76%
	51%
	86%
	39%
	42%
	59%
	29%
	79%
	51%
	65%
	60%

	7-12 months
	4%
	20%
	16%
	20%
	3%
	43%
	42%
	21%
	38%
	15%
	28%
	21%
	21%

	More than 12 months
	1%
	4%
	6%
	28%
	2%
	17%
	10%
	9%
	24%
	4%
	7%
	7%
	9%

	
	
	
	
	
	
	
	
	
	
	
	
	
	

	Other RAR participation
	
	
	
	
	
	
	
	
	
	
	
	
	

	Watched video/DVD
	32%
	39%
	16%
	25%
	30%
	23%
	12%
	27%
	16%
	29%
	37%
	30%
	27%

	Heard presentation
	19%
	24%
	24%
	9%
	5%
	23%
	9%
	17%
	52%
	26%
	20%
	27%
	19%

	Watched video & Heard presentation
	10%
	12%
	9%
	4%
	3%
	12%
	6%
	9%
	16%
	13%
	8%
	12%
	9%

	
	
	
	
	
	
	
	
	
	
	
	
	
	

	Total Sample
	297
	84
	91
	69
	279
	472
	34
	1,326
	25
	151
	84
	260
	1,586


Note: Percentages are based on actual item response counts
Appendix C
Percentage of Parent and Child Behaviors by Site
	
	Albina Head Start
	CDI Early Head Start
	Early Read-ing First
	Gate-way Head Start
	Mult Early Childhood Programs
	Portland Public Schools Head Start
	Penin-sula Child Care Center
	Total CHIF-funded RAR Sites
	Gresh-am High School
	Mt. Hood CC Head Start
	Mult Co. Health Dept Early Childhood Services
	Total Other RAR Sites
	Grand Total

	Frequency of parent sharing/reading books in a typical week
	
	
	
	
	
	
	
	
	
	
	
	
	

	3 or more times/week
	
	
	
	
	
	
	
	
	
	
	
	
	

	Now
	68%
	92%
	85%
	74%
	90%
	82%
	91%
	81%
	83%
	87%
	89%
	87%
	82%

	Before
	43%
	60%
	58%
	46%
	65%
	54%
	74%
	55%
	64%
	57%
	31%
	49%
	54%

	
	
	
	
	
	
	
	
	
	
	
	
	
	

	Less than 3 times/week
	
	
	
	
	
	
	
	
	
	
	
	
	

	Now
	32%
	8%
	15%
	26%
	11%
	18%
	9%
	19%
	21%
	13%
	15%
	15%
	18%

	Before
	57%
	40%
	42%
	54%
	35%
	45%
	26%
	45%
	32%
	43%
	65%
	49%
	46%

	
	
	
	
	
	
	
	
	
	
	
	
	
	

	Frequency child spends time looking at books in week
	
	
	
	
	
	
	
	
	
	
	
	
	

	3 or more times/week
	
	
	
	
	
	
	
	
	
	
	
	
	

	Now
	73%
	92%
	91%
	86%
	89%
	89%
	97%
	86%
	92%
	89%
	89%
	90%
	86%

	Before
	46%
	55%
	57%
	52%
	66%
	50%
	70%
	54%
	45%
	55%
	27%
	46%
	53%

	
	
	
	
	
	
	
	
	
	
	
	
	
	

	Less than 3 times/week
	
	
	
	
	
	
	
	
	
	
	
	
	

	Now
	27%
	8%
	9%
	14%
	11%
	11%
	3%
	14%
	8%
	11%
	11%
	10%
	14%

	Before
	54%
	45%
	43%
	48%
	34%
	50%
	30%
	46%
	55%
	45%
	73%
	54%
	47%

	
	
	
	
	
	
	
	
	
	
	
	
	
	

	Frequency child asks for books to be read in a typical week
	
	
	
	
	
	
	
	
	
	
	
	
	

	3 or more times/week
	
	
	
	
	
	
	
	
	
	
	
	
	

	Now
	74%
	84%
	90%
	85%
	82%
	88%
	83%
	83%
	85%
	90%
	77%
	86%
	84%

	Before
	47%
	49%
	63%
	51%
	61%
	49%
	67%
	53%
	60%
	52%
	32%
	48%
	52%

	
	
	
	
	
	
	
	
	
	
	
	
	
	

	Less than 3 times/week
	
	
	
	
	
	
	
	
	
	
	
	
	

	Now
	26%
	16%
	10%
	15%
	18%
	12%
	17%
	17%
	15%
	10%
	23%
	14%
	16%

	Before
	53%
	51%
	37%
	49%
	39%
	51%
	33%
	47%
	40%
	48%
	68%
	52%
	48%


Note: Percentages are based on actual item response counts

Appendix D
Percentage of Positive Reading Practices by Site
	
	Albina Head Start
	CDI Early Head Start
	Early Read-ing First
	Gate-way Head Start
	Mult Early Childhood Programs
	Portland Public Schools Head Start
	Penin-sula Child Care Center
	Total CHIF-funded RAR Sites
	Gresh-am High School
	Mt. Hood CC Head Start
	Mult Co. Health Dept Early Childhood Services
	Total Other RAR Sites
	Grand Total

	Encourage child to participate
	
	
	
	
	
	
	
	
	
	
	
	
	

	Often Now
	75%
	84%
	90%
	75%
	85%
	80%
	84%
	81%
	80%
	77%
	83%
	79%
	81%

	Often Before
	48%
	43%
	58%
	36%
	54%
	46%
	63%
	49%
	61%
	40%
	27%
	38%
	47%

	
	
	
	
	
	
	
	
	
	
	
	
	
	

	Point out pictures and talk about them
	
	
	
	
	
	
	
	
	
	
	
	
	

	Often Now
	73%
	77%
	84%
	70%
	84%
	78%
	70%
	78%
	72%
	74%
	76%
	74%
	77%

	Often Before
	43%
	37%
	51%
	29%
	53%
	37%
	59%
	43%
	29%
	37%
	22%
	31%
	41%

	
	
	
	
	
	
	
	
	
	
	
	
	
	

	Share the book more than once
	
	
	
	
	
	
	
	
	
	
	
	
	

	Often Now
	67%
	82%
	84%
	66%
	81%
	74%
	82%
	75%
	80%
	68%
	87%
	75%
	75%

	Often Before
	40%
	50%
	58%
	41%
	54%
	41%
	72%
	46%
	61%
	36%
	25%
	35%
	44%

	
	
	
	
	
	
	
	
	
	
	
	
	
	

	Ask or answer questions as you read
	
	
	
	
	
	
	
	
	
	
	
	
	

	Often Now
	66%
	70%
	82%
	54%
	64%
	71%
	70%
	68%
	71%
	70%
	59%
	66%
	68%

	Often Before
	37%
	33%
	42%
	25%
	41%
	34%
	55%
	37%
	57%
	34%
	21%
	32%
	36%

	
	
	
	
	
	
	
	
	
	
	
	
	
	

	Talk about new words
	
	
	
	
	
	
	
	
	
	
	
	
	

	Often Now
	54%
	54%
	67%
	50%
	60%
	62%
	61%
	59%
	52%
	65%
	55%
	60%
	59%

	Often Before
	28%
	26%
	37%
	30%
	35%
	30%
	39%
	31%
	33%
	31%
	14%
	26%
	30%

	
	
	
	
	
	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	
	
	
	
	

	Total Reading Practices
	
	
	
	
	
	
	
	
	
	
	
	
	

	Often Now
	67%
	73%
	81%
	63%
	75%
	73%
	73%
	72%
	71%
	71%
	72%
	71%
	72%

	Often Before
	39%
	38%
	49%
	32%
	47%
	38%
	57%
	41%
	48%
	36%
	22%
	32%
	40%

	
	
	
	
	
	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	
	
	
	
	

	Total Sample
	297
	84
	91
	69
	279
	472
	34
	1,326
	25
	151
	84
	260
	1,586


Note: Percentages are based on actual item response counts






APPENDIX E
About the Red Book Bags
Please help us improve our program by answering a few questions about your experiences with the red book bags. Check the box for your answer  [image: image1.png]



1.  How have you participated? (check all that apply)
 Child gets Red Bags 
 Watched Read Aloud video 
 Heard presentation on reading to children
2.  How long has your child been receiving the red bags?

□ Just started (0-1 months)
□ 2-6 months
□ 7-12 months
□ More than 12 months

3.  In a typical week, how often do you (or someone else at home) spend time reading or sharing books with your child?
 
Rarely 
 
1-2 times /week 
 
3-4 times/week 
 
5 or more times/week

4.  Think back to BEFORE THE RED BAGS started to come. In a typical week, how often did you (or someone else at home) spend time reading or sharing books with your child?
 
Rarely 
 
1-2 times /week 
 
3-4 times/week 
 
5 or more times/week


5.  Below are things people can do while sharing books with children.  Some people do a few, other people do more. How about you?  

First, think about what you do NOW. Check the box that tells what you do NOW  [image: image2.png]


.  

Then, think back to BEFORE you began to receive the red bags. Check the box that tells what you did BEFORE THE RED BAGS started to come.
	When sharing a book with your child, how often do you:
	NOW
	
	BEFORE RED BAGS


	a. Point out pictures and talk about them?
	□ Rarely
□ Sometimes
□ Often
	
	□ Rarely
□ Sometimes
□ Often

	b. Ask or answer questions as you read?
	□ Rarely
□ Sometimes
□ Often
	
	□ Rarely
□ Sometimes
□ Often

	c. 
Talk about new words?
	□ Rarely
□ Sometimes
□ Often
	
	□ Rarely
□ Sometimes
□ Often

	d. Encourage your child to participate?
	□ Rarely
□ Sometimes
□ Often
	
	□ Rarely
□ Sometimes
□ Often

	e. Share the book more than once?
	□ Rarely
□ Sometimes
□ Often
	
	□ Rarely
□ Sometimes
□ Often


Turn the page over       
6.  Some children spend a lot of time with books, others spend less. Think about your child.  If you have more than one child, choose the one who uses the red bags most.
How old is the child you are thinking about?  ___________ 
	During a typical week, how many times does your child:
	NOW
How many times in a week?
	
	BEFORE RED BAGS
How many times in a week?

	a. Choose to spend time looking at books?
	□ Rarely
□ 1-2 
□ 3-4
□ 5+
	
	□ Rarely
□ 1-2 
□ 3-4
□ 5+

	b. Ask for books to be read?
	□ Rarely
□ 1-2 
□ 3-4
□ 5+
	
	□ Rarely
□ 1-2 
□ 3-4
□ 5+


7.  What is one thing that is especially good about the red bags program?

8.  What is one thing, if any, that you would change about the red bags program?

Our funders have asked us to gather some information about the families who are involved in our program. Your responses are confidential. You do not have to answer any questions you don’t want to answer.
9. What language do you speak most often at home?
 English
 Spanish

 Other ____________________________________________________________
10.  How are you parenting? 
 with a partner
 by yourself
11.  How many children (17 or younger) use the red bag books in your home? _________
12.  How many adults (18 or older) use the red bag books in your home? __________
13.  What is your highest level of education?
 Less than high school  Some high school 

 High school graduate/GED
 College degree or more
 Other: _____________________
14. What community resources have you used in the past year?  (check all that apply)

 WIC
 Parks
 Child care subsidies
 Oregon Health Plan
 Head Start

 Early Intervention
 Community classes
 Other: ______________________________
Thank You!    (
Appendix F


Raising A Reader® Partner Survey
Please help us improve our program by answering a few questions about your experiences with Raising A Reader® program. 

1. Your organization: ____________________________________________________
2. Your primary role in the organization?
 
Home visitor 
 Teacher/childcare provider
 
Other _____________________________________
3. How long have you participated in the Raising A Reader (RAR) program?
□ Under 3 months
□ 3-6 months
□ 7-12 months
□ A year or more
4. Participating in RAR affects people in different ways. Please tell us about your experience. Using the scale below, CIRCLE THE NUMBER that best describes how you would rate yourself NOW. 
Then, think back to BEFORE partnering with RAR and CIRCLE THE NUMBER that best describes you then.  
VERY UNLIKELY
VERY LIKELY

1
2
3
4
5
	
	NOW
	
	BEFORE RAR

	How likely are you to:
	Very
Very

Unlikely
Likely
	
	Very
Very

Unlikely
Likely

	a. Share books with children on a regular basis

	  1      2      3      4      5
	
	..1      2      3      4      5

	b. Talk to families about the importance of reading to young children

	  1      2      3      4      5
	
	  1      2      3      4      5

	c. Provide families information about reading techniques

	  1      2      3      4      5
	
	  1      2      3      4      5

	d. Encourage families to use the library

	  1      2      3      4      5
	
	  1      2      3      4      5


5. How else, if at all, has RAR affected your work with children?

Turn the page over       
6. From your observations, how has RAR affected the children with whom you work? (check all that apply)
	 Look forward to receiving red bags
 Talk about books in red bags

 Understand how a book works
	 Spend more time looking at books

 Ask for books to be read more frequently

 “Read” books while playing


 Other (please describe):
7. What especially do you like about RAR?
8. How could RAR work better for you and your clientele?

9. Anything else you want to tell us?

Thank You!    (



Families increase positive reading practices and behaviors





Children increase interest in books





Providers increase support of early literacy development





Staff: 


Library staff 


Early childhood providers, e.g., child care, Head Start, preschools, home visitors





Participants:


Families and their children, aged 0-5





Materials:


Book bags


Quality books, appropriate for children, aged 0-5


DVDs/videos


Workshop curricula and handouts





Inputs/


Resources





High-level Outcomes





Number and types of children/families receiving bags





Number of families receiving DVDs/videos





Number of families attending workshops





Satisfaction





Program 


Outcomes





Outputs





Activities








Increased language/ literacy skills for children





Increased school success for children





Improved parent/child relationships





Recruit and orient early childhood providers for book bag distribution





Rotate “Red Bags” with quality, age-appropriate books into homes of children, aged 0-5





Provide families with DVDs/videos on positive reading practices





Conduct workshops on positive reading practices and early literacy















































Number and types of early childhood providers





Number of providers attending workshops and number of workshops provided





Satisfaction








�  Brown, M.J. Results from the Multnomah County Raising A Reader parent survey for program year 2005-2006. Report prepared for The Library Foundation, July 2006.


� Pratt, C.C., McGuigan, W. M., & Katzev, A. R. (2000). Measuring program outcomes using retrospective pretest methodology. American Journal of Evaluation, 21(3), 341-349


� Chi-square analyses tested for the statistical significance between the actual and expected response counts based on probability estimates.


� Chi-square analyses tested for the statistical significance between the actual and expected response counts based on probability estimates.  The effect of education and language on each of the five strategies was significant at the p < .001 level.





� The effect of hearing a presentation on reading to child on each of the five strategies was significant at the 


p < .01 level.


�  Brown, M.J. Results from the Multnomah County Raising A Reader parent survey for program year 2005-2006. Report prepared for The Library Foundation, July 2006.
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