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Cause 3: Improve early childhood development for economically disadvantaged, but not special-needs, children in New York City

I. Population served (one page maximum).  
Brooklyn Kindergarten Society (BKS) was founded in 1891 as the first free kindergarten in Brooklyn to offer early childhood education for immigrant children. Today, BKS is a leading provider of early childhood education for children ages 2 to 6. Our five centers are all located in New York City Housing Authority (NYCHA) developments in Bedford Stuyvesant, Brownsville and Crown Heights (all in Kings County Brooklyn) – three of the lowest income neighborhoods in New York City.  Our mission is to ensure that the children in our centers develop the social, emotional, physical and cognitive skills they need to for school success.  In pursuing this goal, we actively involve parents and caregivers as our partners, encouraging them to nurture the development of these skills in their children and empowering them to advocate effectively for their children.  Our early intervention services ensure that children are screened for developmental delays and receive needed support to enable them to succeed.

A. Does your organization serve all children whose parents wish to enroll them?  If not, how many applicants have there been in past years, how many have been accepted, and what are your requirements and criteria for choosing them?  (If this is a new program, please provide a sense of your expectations.)

Our five BKS centers are licensed by the New York City Department of Health and provide a full-day, year round early education program to over 324 children (2 to 6 years old) and their families.  Children who enroll in our programs meet the ACS eligibility guidelines that include both low income and a demonstrated need for child care services either because they are working, transitioning from public assistance to work force training, or are referred through preventive services or foster care.  All families who meet these eligibility requirements may enroll their children.
B.  Children served

1.  While many of our children enter our centers with developmental and language delays, only 10% or fewer quality for Individualized Education Programs (IEPs) and are considered special needs.

2.  BKS families are almost all economically disadvantaged with more than 84% of BKS families earning less then 130% of poverty (family of 3 making less then $21,590); an additional 7% have household incomes less than 185% of the federal poverty level (family of 3 making less than $30,700.)
3.  The primary language of the children in BKS centers is English however an increasing number of our children come from families with Spanish as a primary language spoken in the home (currently estimated at 33% overall).  
II. Program activities and budget (two pages maximum).  

Brooklyn Kindergarten Society (BKS) has been dedicated to working with low-income children in Brooklyn for over 115 years.  Our mission is to provide a secure, nurturing and educationally rich multicultural environment to help ensure that children develop the social, emotional, physical and cognitive skills they need to succeed in school and in life.  In pursuing this goal, we actively involve parents as our partners, encouraging them to nurture the development of these skills in their children.  BKS is strongly committed to 1) improving the caliber of our staff by providing coaching and a team of early childhood professionals, 2) improving educational outcomes by enriching and enhancing programming, and 3) promoting and supporting the involvement of parents in their children’s education.  Specifically, we provide:

1)  A strong Educational Program.  Private dollars allow us to have a team of professionals who provide trainings and materials so that teachers can support each child’s physical, cognitive, social and emotional growth and development to ensure each child’s readiness for future schooling.  Each classroom provides a print-rich environment for children to see and use written language – including hundreds of books, computers, cozy reading areas, and well-stocked writing centers.  Varied materials and play areas allow children to actively engage in literacy, art, music, science, math, and social studies.  We use the research based Creative Curriculum in all of our centers to ensure that teachers are using best practices and developmentally appropriate teaching styles to ensure children are learning the skills they need to succeed.  In order to support children’s success in the education program, all children are screened for developmental delays and on-site services are provided for those who need it.  
2) A Strong Family Service Support.  Our Family Service staff work directly with individual children, small groups and entire classrooms to help address the social and psychological needs of the children in our centers; they assist teachers to ensure they deal effectively with children’s social/emotional concerns; they work with parents and caregivers to set and work toward goals designed to help stabilize and improve the situations of our children’s families.  The Family Service Staff provides counsel and advice when families are in crisis and provide referrals to community resources when different needs arise.  A strong partnership is formed with families to support children’s development at home to ensure future success. 
	Income
	Budget 08
	Forecast 07
	Actual 06

	     Public Funding
	
	
	

	NYC Administration for Children's Services *
	2,445,188
	2,445,188
	2,560,902

	Universal Pre-kindergarten
	304,120
	304,120
	300,368

	Head Start
	124,360
	124,360
	113,670

	USDA-Food Program
	245,000
	233,000
	245,400

	Subtotal: Public Funding
	3,118,668
	3,106,668
	3,220,340

	
	
	
	

	 Program Service Fees
	258,200
	258,200
	254,614

	
	
	
	

	Private Funding
	
	
	

	Foundations
	829,000
	596,439
	500,909

	Special Event: Yuletide Ball 
	250,000
	209,150
	243,045

	Individual Gifts
	53,900
	28,906
	37,804

	Endowment Income
	39,000
	                        -   
	                             -   

	In-kind
	19,000
	19,000
	

	Subtotal: Private Funding
	1,190,900
	853,495
	781,758

	Total Income
	4,567,768
	4,218,363
	4,256,712

	Expense
	Budget 08
	Forecast 07
	Actual 06

	Personnel
	
	
	

	Center Staff
	2,399,803
	2,399,803
	2,427,824

	Central Office Staff & Support
	428,529
	273,659
	317,974

	Pre-Literacy Program Staff
	135,000
	70,655
	51,036

	Social Service Staff
	248,000
	147,353
	79,529

	Employee Benefits/Payroll Taxes
	461,189
	386,844
	401,473

	Subtotal: Personnel
	3,672,521
	3,278,314
	3,277,836

	
	
	
	

	Other Program Expenses
	
	
	

	Early Literacy Program 
	126,520
	91,994
	150,375

	Social Work & Parent Involvement
	43,725
	41,725
	24,648

	Arts Enrichment
	15,700
	2,700
	5,090

	Classroom Supplies & Equipment
	132,747
	127,748
	128,216

	Food & Kitchen Expense
	179,900
	179,900
	190,000

	Other Program Expense
	201,209
	205,327
	186,920

	Subtotal: Other Program Expenses
	699,801
	649,394
	685,249

	
	
	
	

	Fundraising & Administrative Expenses
	
	
	

	Head Office
	131,245
	88,295
	86,769

	Meetings, Events & Special Projects
	13,200
	82,549
	82,213

	Fundraising, including event & newsletter
	51,000
	97,500
	57,625

	Subtotal: Fundraising &Administrative Expenses
	195,445
	268,344
	226,607

	Total Expense
	4,567,767
	4,196,052
	4,189,692

	
	
	
	

	Net Income/(Deficit)
	0
	22,311
	67,020

	
	
	
	

	* In addition ACS directly funds some personnel and facilities expenses.
	

	  expenses budgeted or reported by ACS
	
	$528,945 
	$520,722 

	
	
	
	


Significant increase in funding.  What would a significant increase in funding (including, but not limited to, a Clear Fund grant) allow your organization to do that it could not do otherwise?

If BKS were to receive a significant increase in funding there are a number of things that we would do.  First, we would like to enrich the quality of our program by offering a 16 week Literacy through the Arts Program at all five of our early childhood centers.  The BKS arts coordinator, with an assistant, would provide literacy enriched arts curriculum for all our preschool children and provide training, modeling and coaching for teaching staff.  Additionally parents and caregivers would be engaged in opportunities to explore art in the community and participate with their children in active learning.  This innovative arts curriculum (which can be modeled in other preschool settings) will increase preschooler’s language and literary development, support divergent and creative thinking skills, appreciation for the arts, and the confidence to express their thoughts and feelings.  This enhancement is based on neuroscience research which reveals the impressive impact of arts instruction has on student’s cognitive, social and emotional development.  Secondly, we would increase our efforts at recruitment and retention of our five Center Directors to ensure that we can hire and retain high quality directors who can support the full integration of high quality education, family service support and special intervention when needed. 
III. Program Evaluation

All BKS programs are designed to improve children’s outcomes.  BKS employs a number of research based methods to evaluate the effectiveness of our program on children’s development.

First, we all know that the quality of the childcare environment significantly affects virtually every aspect of development, whether it is problem-solving skills or social interactions or attention span or verbal development.  Hence we began by looking at the environment of our classrooms to ensure high quality.  Early Childhood Environmental Rating Scale (ECERS-R; Harms, Clifford & Cryer, 1998) is a well-documented measure of global classroom quality and is specifically designed for use in classrooms serving children from two to five years of age.   In 2004, in collaboration with the Bank Street College of Education, BKS conducted our first ECERS-R.  As a result, we benchmarked quality levels and identified discrete areas in which we began seeking continuous program improvement.  In 2006, we once again collaborated with Bank Street to conduct a second overall classroom quality assessment and BKS scored “above average” agency wide.   We continue to implement improvements and will continue to use the ECERS-R to ensure that each child has the high quality environment they need to succeed.  A full copy of the report is attached.
Notwithstanding the strong quality environment, we also know the importance of look at individual children to ensure they are gaining the knowledge and skills they will need for later school success.   BKS is implementing The Creative Curriculum
  in all eighteen classrooms to ensure children are engaging in consistently applied developmentally appropriate activities.  Teachers are assessing children’s progress using the Creative Curriculum Developmental Continuum Tool
 to measure children’s progress in the four Creative Curriculum assessment domains:  social-emotional, physical, cognitive development and language development.  The Tool helps teachers evaluate a child’s individual needs and abilities, and plan classroom activities best suited for each student in both small and large groups.  This year we have begun entering the assessment information into a computer database so we will be able to ensure children are progressing from pre-mastery to mastery levels in key developmental areas.  We have just begun this process and as of now no reports are available.
In the upcoming fiscal year, we will begin to use The Peabody Picture Vocabulary Test (PPVT) -a leading reliable and valid measure of receptive vocabulary and a screening test of verbal ability both in the fall and the spring as an indicator of children’s growth in this key area.  The scores will be examined both on a child-by-child basis and by classroom/center to see if curricular changes or trainings are need to strengthen the teaching in a particular classroom or more intensive work is necessary with an individual child.
IV. Other support for program activities (one page maximum).  

Research clearly shows that a quality programs makes a difference.  We ensure that our program offers quality by monitoring our classroom environment and the growth of children over time, as outlined above.    Here are a few research studies, upon which we rely, to show the effects a high quality program like ours provides to the children we serve.

· High-quality early childcare programs have long-lasting effects, improving student’s outcomes well into their adolescent and adult years.  Children from low-income families who had attended quality educational child care programs score better on reading tests when they get to elementary and middle school. At age 21 they scored higher on IQ, reading, and math tests. They were also more likely to be enrolled in or to have graduated from a four-year college, to be working, and to have delayed parenthood. (Abecedarian Project which can be accessed at http://www.fpg.unc.edu/~abc/
· High Quality center improve children’s learning as well as improving social skills.  Children who attend higher-quality centers scored better on tests of learning and social skills from kindergarten through second grade. (Cost, Quality, and Outcomes Study)   Multi-State Study of Pre-Kindergarten  National Center for Early Development & Learning.  FPG Child Development Institute  http://www.fpg.unc.edu/~ncedl/pages/cq.cfm
· Access to books and teacher training improves reading-readiness.  When child care providers are given access to books and training on using books to boost learning, children in their care scored higher on a range of reading-readiness skills in kindergarten. Whitebook, M., Howes, C., and Phillips, D. (1990). The National Child Care Staffing Study. Oakland, CA: National Center for Early Childhood Workforce.

· Supporting parents is critical to improving outcomes for children. In a recent review of research on parenting programs Drs. Jeanne Brooks-Gunn and Lisa Markman found that center-based programs with a parenting component enhance both parenting and school readiness.   Brooks-Gunn, Jeanne  and Lisa B. Markman.  “The Contribution of Parenting to Ethnic and Racial Gaps in School Readiness” VOL. 15 / NO. 1 / SPRING 2005.  http://www.futureofchildren.org/usr_doc/pg_139_markman_&_brooks-gunn.pdf
· Research shows that high quality day care can make a positive difference in the mental health of children born into poverty.   As recently reported in the journal Child Development, Dr. Elizabeth P. Pungello of the University of North Carolina at Chapel Hill, studied the depressive symptoms of 104 21-year olds who had been randomly assigned to full-time daycare.  The study showed that high quality day dare during their early years counteracted the effects of their disadvantaged environment.  As reported by Anne Harding “Good daycare boosts poor kids' later mental health” May 22, 2007. http://today.reuters.co.uk/news/articlenews.aspx?type=topNews&storyID=2007-05-22T132604Z_01_COL248289_RTRIDST_0_HEALTH-GOOD-DAYCARE-DC.XML&pageNumber=0&imageid=&cap=&sz=13&WTModLoc=NewsArt-C1-ArticlePage2
V. Confidentiality.  

No part of this application is confidential.

� The Creative Curriculum is a comprehensive, scientifically based early childhood curriculum that has been shown to improve cognitive and social/emotional outcomes in young children.  The Creative Curriculum is based on the latest research on how children learn best and has been shown through experimental and quasi-experimental studies to improve classroom quality and promote the school readiness of preschool children. 





� Dr. Richard Lambert, of the University of North Carolina at Charlotte, conducted reliability and validity tests of the Developmental Continuum for Ages 3-5 on a sample of over 1,500 low-income children. He concluded that the Developmental Continuum has adequate assessment properties.
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